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Abstract
This phenomenological study used semi-structured interviews to understand the lived
experiences and racial attitudes of White students at a CCCU (Council for Christian
Colleges & Universities) institution as they related to Black people. The participants
were asked about their past experiences with Black people, their discussions with
family about race, their present understanding of terminology related to race and
racism, and their desire to support racial justice in the future. Through this study,
three groups of students were identified: those that were educated on matters related
to race and racism, those that were just beginning to understand these issues, and
those that denied the existence of these issues. The data gathered from these
interviews pointed to the need for increased discussion about race and racism by
faculty, staff, and students on Christian college campuses. Universities must take a
holistic approach to educating students on issues related to race and racism, by hiring
and retaining faculty and staff of color, challenging preconceived notions about
events and chapel on campus, and intentionally assessing the curriculum across all
academic and social sectors.

3

Acknowledgements
I thank God for the life He has allowed me to live, and the steps that have
brought me to this point. I am grateful to those that made this journey possible. My
wife Meagen provided unending encouragement and sacrifice to ensure I was able to
finish. My children, Ezra, Iris, and River were patient with me even at my most
exhausted. Their love and joy fueled me to the end. Dr. Mike Hayes and Lee
University provided the time, space, and resources that made my participation in this
program possible. Lastly, Dr. Dahlvig, Dr. Daniels, and Dr. Myrick for their honest
and challenging support throughout this entire process.

4

Table of Contents
List of Tables ................................................................................................................7
Chapter I: Introduction .................................................................................................8
Statement of the Problem ......................................................................................16
Statement of Purpose ............................................................................................18
Research Questions ...............................................................................................18
Significance ...........................................................................................................18
Positionality ..........................................................................................................22
Chapter II: Review of Literature .................................................................................24
Definition of Terms ...............................................................................................24
History of Racial Attitudes in Education ..............................................................26
Segregation and Racial Disparity in Higher Education .........................................29
Types of Racism ...................................................................................................32
Experiences of people of color (POC) at Predominantly
White Institutions (PWI) ........................................................................................36
Religion and Racism .............................................................................................41
Theoretical Framework .........................................................................................44
Chapter III: Methodology ...........................................................................................50
Research Design ....................................................................................................50
Sample ...................................................................................................................52
Inclusion of Positionality ......................................................................................53
Research Protocol .................................................................................................54
Data Collection .....................................................................................................55
Data Analysis ........................................................................................................57
5

Participant Description ..........................................................................................58
Limitations/Delimitations .....................................................................................64
Ethics .....................................................................................................................67
Chapter IV: Results .....................................................................................................69
Document Analysis ...............................................................................................69
Categorization of Participants ...............................................................................75
Past Experiences and the Influence of the Family .................................................81
Present Understanding ..........................................................................................85
Future Responsibility ..........................................................................................101
Chapter V: Discussion, Implications, and Recommendations ..................................107
Overview .............................................................................................................107
Discussion ...........................................................................................................111
Recommendations ...............................................................................................116
Future Research ..................................................................................................123
Positionality After the Research .........................................................................125
Conclusion ..........................................................................................................126
References…… ..........................................................................................................129
Appendices…. ............................................................................................................147

6

List of Tables
1. Participant Demographic Information ...................................................................59
2. Clubs and Organizations ........................................................................................62

7

Chapter I: Introduction
Racial discrimination has been ever-present throughout the history of the
United States. It began with the genocide and relocation of the indigenous
population, and continued with slavery, Jim Crow laws, and the incarceration of
Japanese Americans during World War II (Wendt, 2009). These events may seem
like a distant part of the country’s past, but they have contributed to the systemic
racism present today (Wendt, 2009). The history of American universities mirrors
many of the same racist thoughts and actions of the country at large. Wilder (2013)
discussed how race played an integral part of the founding and expansion of
America’s earliest universities. Race also played a dominant role in the curriculum
creation at universities, many of which depended on scientific racism to cement their
constituent’s privilege throughout the country (Wendt, 2009). Wilder (2013) wrote,
“The academy never stood apart from American slavery—in fact, it stood beside
church and state as the third pillar of a civilization built on bondage” (p. 11). Higher
education was, and still is, and integral cog in the formation of the United States. The
effect of universities on American society cannot be understated, but it is critical to
acknowledge the substantial relationship between slavery and higher education in
order to fully understand the present circumstances of the American university.
College campuses have long been the place where demonstrations for and
against racist ideas have taken place (Broadhurst, 2014; Brown, 2012; Luckett, 2011;
McWhorter, 2001; New, 2018; Spencer & Stolberg, 2017). Institutions of higher
education should be a haven for thoughts and opinions to be challenged. This
discourse of ideas has meant individuals for and against racial discrimination have
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found the university setting a safe place to express their ideals. Unfortunately, the
discourse in the 1950’s and 1960’s led to difficulties desegregating universities across
the country. In 1956, White students at the University of Alabama violently protested
the racial integration of the university and successfully kept Autherine Lucy, a Black
woman, from attending classes (McWhorter, 2001). Similarly, in 1962, students at
Ole Miss protested the enrollment of James Meredith, the first Black student admitted
to the university (Luckett, 2011). Meredith later organized a one-man march from
Memphis, Tennessee to Jackson, Mississippi which he dubbed a March Against Fear.
His goal was to encourage Black people in the south to vote and to stand up to the
White supremacists that spread fear throughout the state. During this march,
Meredith was shot by a White man from Mississippi. Meredith survived, and later
finished the march with thousands of Civil Rights supporters (Hendrickson, 2003).
The shooter was sentenced to only two years in prison.
Amidst the integration of Black students in the deep south and the Civil
Rights Movement, the Greensboro Sit-Ins occurred in North Carolina (Broadhurst,
2014). Ezell Blair Jr. (now known as Jibreel Khazan), David Richmond, Franklin
McCain, and Joseph McNeil planned a peaceful protest to fight the segregation that
was prevalent throughout the United States. They entered Woolworth’s, a local
restaurant, and politely asked to be served at the lunch counter. They were denied
service but refused to leave. The next day they returned with more students, and
within five days over 300 students joined the peaceful protest (Broadhurst, 2014).
The protesters maintained their peaceful tactics despite threats and harassment from
White people in the community. The sit-ins spread throughout the country, and
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eventually led to the integration of many dining facilities that year, including
Woolworth’s.
The founding of the Black Panther Party in 1966 can be traced to students,
Huey Newton and Bobby Seale, from Merritt College (New, 2018). Newton and
Seale felt that the peaceful methods of the Civil Rights Movement were not doing
enough to curb the police violence and oppression that Black men and women were
experiencing daily (National Museum of African American History and Culture,
2020). Their sometimes-violent tactics often overshadowed the abundance of
peaceful reforms the party instituted in Black communities. Black leaders like Dr.
Angela Davis, Ericka Huggins, and Ron Dellums supported the reforms of the Black
Panther Party such as free food for children and the elderly, the creation of health
clinics, the formation of Freedom Schools, and campaigning for prison reform
(National Museum of African American History and Culture, 2020).
More than half a century later, and the racism experienced by the men and
women mentioned above can still be seen on the streets of America today. Police
brutality, racist discourse from politicians, and White supremacy still have a
malicious grip on the country despite the efforts of the Black Lives Matter movement,
and countless modern-day Civil Rights activists such as Stacey Abrams, Patrisse
Cullors, Opal Tometi, Alicia Garza, Bryan Stevenson, and Esmeralda Simmons.
Universities are no exception to the racial dissonance that continues to exist in the
U.S. In 2012, students at Ole Miss protested the reelection of President Obama under
racial pretenses (Brown, 2012). In 2019, White supremacists marched on
Charlottesville, the home of the University of Virginia, to which President Trump
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responded by saying there were good people on both sides (Spencer & Stolberg,
2017). These examples show that racism continues to be present in American
society, and that the higher education system still has an important role to play in
promoting racial equity.
Despite the numerous incidents of disunity among races, recent surveys
indicated that many Americans believed relationships between Black and White
people were improving (Gallup, 2019). A Gallup poll conducted between 2001 and
2018 asked how Black people viewed the relationship between themselves and White
people (Gallup, 2019). In 2001, 70% of Black people reported that relationships
between Black people and White people were somewhat good or very good.
Compare this to 2018 where only 40% reported the relations between Black people
and White people as being somewhat or very good (Gallup, 2019). A 30% decline
over 17 years is substantial and could speak to the creation of disunity under
President Trump, the increased coverage of Black Lives Matter and their willingness
to point out injustice, or even the advent of social media giving a voice to people who
previously had none. This survey went on to ask participants about their views on
using race in the college admissions process. The survey asked whether students
should be admitted solely on merit, or if racial/ethnic background should be taken
into consideration in order to promote diversity on college campuses. Seventy-six
percent of White people answered solely on merit in 2016 compared to 50% of Black
people the same year. Similar results were found when asked who would have a
better chance of being accepted if two equally qualified students, one White and one
Black, applied to college (Gallup, 2019). Twenty-three percent of White respondents
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said the White student would have a better chance compared to 60% of Black
respondents (Gallup, 2019). These statistics point to the growing gap between the
perceptions of White and Black people regarding discrimination, privilege, and the
part universities play in its perpetuation. According to the Gallup (2019) poll, this
gap has been more pronounced since 2015 and has continued to grow since the 2016
election. For example, 51% of Black Americans said they felt relations between
White people and Black people were good or very good in 2015. That number
dropped to 49% in 2016, and to 40% in 2018 (Gallup, 2019). Conversely, 45% of
White people believed relations were good between White people and Black people
in 2015. That number has risen since the 2016 election: 55% in 2016, and 54% in
2018 (Gallup, 2019). These numbers indicate a growing discord between White
people and Black people, and researchers have found similar results (Carter & Corra,
2016; Craig & Richeson, 2014). Craig and Richeson (2014) found that when
confronted with the reality that racial minorities would comprise over 50% of the
population in the near future, many White people expressed greater levels of implicit
and explicit racial bias. Instead of celebrating a more diverse future, White
participants indicated a preference for insulation (Craig & Richeson, 2014).
The growing dissonance can also be found on college campuses. There was a
25% increase in racially motivated hate crimes on college campuses during the first
year of Donald Trump’s presidency (U.S. Department of Education, 2018). The
following year, 2017, revealed a 2% increase in racially motivated hate crimes
nationally in the context of an 8.5% decline in the overall number of hate crimes
(U.S. Department of Education, 2018). The increase in racially discriminatory
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incidents since 2016 was not limited to hate crimes. Jones and Baker (2018)
surveyed 69 professionals working at institutions of higher education. Seventy-seven
percent of respondents indicated that a hate or bias incident had occurred on their
campus within the previous two years (Jones & Baker, 2018). Additionally, 38% of
the respondents indicated that an incident of hate or bias occurred at least once per
semester over the last two years. The increase in incidents documented by Jones and
Baker (2018) on college campuses mirrors the jump in hate crimes nationwide.
Racial tension on college campuses did not begin with the election of
President Trump; however, evidence shows that from 2016 to 2018, there has been an
uptick in racially motivated incidents on college campuses (Bauman, 2018; Jones &
Baker, 2018; U.S. Department of Education, 2018). Generally, the majority of
coverage surrounding the cause and consequences of these incidents has been
centered on secular universities. However, Christian universities have not been
immune to the discriminatory attitudes of students (DiVenti, 2018; Johnson, 2017;
Walla Walla, 2018; Williams, 2018).
Many United States universities were founded by Christians seeking to
advance their particular denomination (Thelin, 2011). A host of these institutions
have long since lost their religious identities, but in their place, hundreds of private
colleges rose to carry the moniker of Christianity. With many different
denominations, it can be difficult to settle on a set of unifying beliefs, but 152 of these
institutions have agreed to become part of the Council of Christian Colleges &
Universities (CCCU). The CCCU’s mission statement is, “…to advance the cause of
Christ-centered higher education and to help our institutions transform lives by
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faithfully relating scholarship and service to biblical truth” (CCCU, 2019). In order
to be a member of the CCCU, an institution must commit to the following:
a. Biblical Truth: A demonstrated commitment to integrating the Holy
Scriptures—divinely inspired, true, and authoritative—throughout the
institution, including teaching and researching in all academic disciplines.
b. Christian Formation: A demonstrated commitment to fostering Christian
virtues grounded in the Scriptures and nurtured through the institution’s
curricular and co-curricular programs.
c. Gospel Witness: A demonstrated commitment to advance God’s redemptive
purposes in the world by graduating students who live and share the Gospel in
word and deed. (CCCU, 2019, para. 3)
These commitments set strict boundaries, specifically on the belief that the Bible is
the ultimate authority. However, the interpretation of the Bible itself can range in
dramatic fashion among denominations, so it is important to note how these
institutions interpret the scriptures regarding racial discrimination. For example, in
reference to their stance on immigration, the CCCU advocates for the “God-given
dignity of every person” (CCCU, 2019, para. 2). This quote could be extrapolated to
include the treatment of all races and ethnicities. Understanding that the CCCU holds
the God-given dignity of every person as valued should mean that its constituents
uphold similar standards. Many of these universities would agree with this sentiment
based on their own mission statements. Universities often include statements of
equity, inclusion, or diversity on their website, but while secular universities uphold
this obligation as a result of the law, Christian universities have an additional
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authority in the scriptures. The CCCU has provided an interpretation of the Bible
which states that every person has a God-given dignity, and therefore universities that
ascribe to this association should be leading the way in conversations about racial
reconciliation.
Despite this higher calling to equality, students at CCCU institutions struggle
with racial discrimination just as often as their secular counterparts (DiVenti, 2018;
Johnson, 2017; Walla Walla, 2018; Williams, 2018). While the number of Black
students at Christian universities increased over the last two decades, they still pale in
comparison to the population at non-Christian institutions (Longman, 2017). Fewer
Blacks students means less opportunity for cross race interactions for White students,
and less pressure to provide programming focused on racial awareness. Thus, racism
and discrimination continue as White students who have not chosen to seek out
relationships with Black students, graduate without having been challenged in their
education about race in America.
Examples of these discriminatory acts exist throughout Christian institutions
(DiVenti, 2018; Johnson, 2017; Walla Walla, 2018; Williams, 2018). Administrators
at Point University responded to an incident where two softball players wore
blackface for Halloween and posted pictures on Instagram (Johnson, 2017). In March
of 2018, officials at Walla Walla University responded to a social media post of six
White students in blackface (Walla Walla, 2018). In 2018, a student at Abilene
Christian University created a Twitter thread entitled What it is like to be Black at
ACU, in which she revealed that one of her professors admitted during class to being
racist (DiVenti, 2018). That same year, an anonymous student at Southern Adventist
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University posted a snapchat video which used derogatory language to deride an
annual event put on by the Black Christian Union (Williams, 2018). These incidents
further point to a divide between White and Black students on Christian college
campuses.
Statement of Problem
Despite the occurrence of racially discriminatory incidents at Christian
universities, much of the research surrounding student racial attitudes was completed
at non-religious institutions (Caplan & Ford, 2014; Harper & Davis, 2016; Linley,
2018). While these studies may be applicable to the majority of students, they do not
account for the potential differences in the over 520,000 students enrolled at CCCU
institutions (CCCU, 2019).
Studying the racial attitudes of Christian college students is important as
Christians have often led the charge on both sides of the aisle of equality. Early
abolitionists were Christians who realized the atrocities of slavery; at the same time,
many of the founding fathers were Christians who owned slaves and fought to keep
slavery included in the Union (Finkelman, 2014). In order to help White students
develop in their understanding of privilege, race relations, and the impact of systemic
racism, it is important to know what students believe about the state of racism in
America and how they engage with people of color. Studying White students is
particularly important because 66% of Christians in the United States are White,
compared to 34% of all other races combined (PEW Research Center, 2019).
Additionally, White students at CCCU institutions make up 71.58% of the overall
enrollment (Longman, 2017).
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Several researchers highlighted the lack of awareness White students at public
universities have regarding their own racial biases (Cabrera & Corces-Zimmerman,
2017; Caplan & Ford, 2014; Harper & Davis, 2016; Linley, 2018). For instance,
researchers found that White students believe White privilege is meaningless and that
they live in a post-racial America (Boatright-Horowitz, Frazier, Harps-Logan, &
Crocket, 2013; Cabrera & Corces-Zimmerman, 2017). Additionally, White students
tend to view themselves as victims of “reverse racism” while still operating in highly
segregated environments (Cabrera, 2014). Such belief systems can increase the
frequency with which students of color experience racism regularly through
microaggressions and overt racism (Caplan & Ford, 2014; Linley, 2018). This
information is helpful in engaging students at secular institutions, but it is important
to understand if these beliefs are transferable to CCCU institutions.
This study is also timely given the actions of the former President of the
United States, Donald Trump, and the increased incidents of racially motivated hate
crimes on college campuses (Bauman, 2016). The deterioration of the perceived
relationships between Black and White people cited by Gallup (2019) is another
reason why this study needs to be completed now. We know that college students are
at a crucial point in their development as people (Baxter Magolda, 2001). Currently,
they are undergoing this development in an environment that too often chooses
ignorance over engagement concerning the topic of race. Religious institutions are
being pitted as part of the problem because their graduates are experiencing less
growth during college in how they interact with other races and ethnicities (Schreiner
& Kim, 2011). In order for universities, secular or religious, to assist with properly
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educating their White students on the realities of racism in the United States, and to
appropriately challenge them to grow into a deeper understanding of their own role in
that reality, institutions must understand their White students’ current racial attitudes.
Statement of Purpose
The purpose of this qualitative, phenomenological study will be to explore the
racial attitudes of White students at a CCCU institution related to their lived
experiences with Black people.
Research Questions
R1) What are the lived experiences of 18-24-year-old, White, non-first year,
residential students attending a CCCU institution in the United States as they
relate to Black people?
R2) How have White students’ lived experiences affected their current
relationships, attitudes, and beliefs about Black people at their institution and in
their community?
Significance
Many Christian campuses require an additional level of commitment from
their students and staff, such as required chapel attendance, community service,
and/or professors who infuse their Christian beliefs into their teachings as part of the
curriculum. In general, these campuses operate in a fundamentally different manner
when compared to public universities and non-religious private universities.
Researchers studied the racial attitudes of White students at public universities, but
the differences between public and Christian universities means that the
transferability of these studies is unknown (Boatright-Horowitz et al., 2013; Cabrera,
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Watson, & Franklin, 2016; Gusa, 2010; Soble, Spanierman, & Liao, 2011). The
racial attitudes of White students at Christian universities is the gap in the literature
that will be addressed in this study.
The literature surrounding White students’ racial attitudes at Christian
colleges is sparse. However, many researchers delved into the experiences of
students of color at Christian universities (Andrade, 2008; Ash & Schreiner, 2016;
Paredes-Collins & Collins, 2011). The results of these studies provided insight into
how specific races perceive they are being treated by their White peers, but did not
indicate the perspective of White students, and how that contributes to the role they
play in creating a more hospitable environment for Black students in predominately
White Christian spaces. Schreiner and Kim (2011) compared The Freshmen Survey
(TFS) and the College Senior Survey (CSS) of 25 CCCU institutions with a national
aggregate of private universities. The results were positive for the CCCU in several
academic areas, but it was clear that students at CCCU institutions made fewer gains
interpersonally when compared to their secular counterparts (Schreiner & Kim,
2011). The lack of interpersonal progress cited in Schreiner and Kim’s (2011) study
manifested itself in several areas, but the lack of social interaction with diverse people
is of particular significance to this study. CCCU students were less likely to report
dining with a student from another race or ethnic group (44%, -4.8%), having an
intellectual discussion outside of class with a person of a different race or ethnic
group (37%, -4.6%), and perhaps most telling, socializing with students of a different
race or ethnic group (33%, -11.2%) (Schreiner & Kim, 2011). These statistics point
to the lack of interactions between White students and students of another race or
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ethnicity, but they give no indication as to why this is occurring. The literature tells
us that there is a problem, but the reason behind the problem from a White student’s
perspective remains a gap that needs to be researched.
Students entering college now have experienced consistent media coverage of
remarks made by former President Trump deemed to be racially insensitive (Graham,
Green, Murphy, & Richards, 2019). There has also been greater coverage of various
issues related to race and ethnicity such as Black Lives Matter, immigration reform,
White supremacist rallies, and the tragic murders of George Floyd, Breonna Taylor,
and Ahmaud Arbery. The studies completed at Christian universities occurred prior
to the Trump administration and the events that followed, so it is unknown if the
increased media coverage of racially charged incidents has led to a change in student
perspectives. Understanding if the increase in coverage has led to greater sympathy
and a desire to understand the role of systemic racism, or if it has allowed White
students the opportunity to express their own prejudices that were perhaps taboo prior
to this administration, is vital to understanding their current racial attitudes.
Overall, three areas contribute to the gap in the literature. First, there are few
studies of White students’ racial attitudes completed at CCCU institutions. Second,
many of those studies have come to the conclusion that there is a problem, but none
have delved into reasoning behind the problem itself. Third, none of these studies
have occurred since the 2016 presidential election, or the 2020 murders of George
Floyd, Ahmaud Arbery, and Breonna Taylor which brought national attention to the
issue of systemic racism (Hill et al., 2020). These three areas provide the framework
for why this research study is needed. White students at CCCU institutions will be
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interviewed about their attitudes on race and the role of racial diversity at their
institution. Researching why they do or do not engage with Black students and
whether their views have changed since 2020, could contribute to understanding the
gap in the literature. Administrators know there is a problem, but this dissertation
research will hopefully provide deeper insight to address the issue.
This study is also occurring at a significant time because colleges are facing
an enrollment crisis (Fain, 2019). Christian colleges may be the hardest hit as they
struggle to compete with the financial packages and pricing of larger universities.
The White evangelical students who comprised their freshmen classes are dwindling.
Fewer White students are growing up in homes with adults who believe in God
(Twange, 2017). Seventy-three percent of White adults professed a belief in God in
2016 compared to 88% in 1991- a drop of fifteen percentage points (Twange, 2017).
As Christian universities see fewer students applying to college, and fewer White
Christians in general, they will look to recruit from previously untapped demographic
areas. Students of color make up approximately 25% of the average student body at a
CCCU institution (Longman, 2017), meaning there is potentially room for growth. It
is vital that institutions display how they have supported students of color if they hope
to attract a more racially diverse group of students in the future. These institutions
are still comprised of a majority White population including students, faculty, staff,
and leadership boards. Although hiring and retaining racially and ethnically diverse
applicants would be the foundation of positive change, it is imperative that these
predominately White leaders be educated on how to create a welcoming environment
for students of color. They also must be challenged to understand the preconceived
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notions that may be limiting White students’ interactions with students of color.
Researching the views of White students on Christian college campuses could
provide the insights needed to create the academic and social curriculum necessary to
move universities forward in supporting students of color. This research study will
attempt to glean the perspectives of White students at CCCU institutions on race
relations, and what part they feel they should play moving forward.
Positionality
I attended three CCCU institutions during my undergraduate and graduate
studies. I have also worked at several CCCU institutions as a professional. These
universities have played a critical role in shaping my world view and my faith. I am
indebted to many of the CCCU institutions that have I been a part of, but there are
gaps in my education that I believe the CCCU must work to address in future
generations. As I searched for a research topic, I wanted to find something that
would contribute meaningfully to the literature, but I also wanted to challenge myself
to learn about an area that I was previously uneducated. Reflecting on my time at
CCCU institutions, it became clear that there was one area I was woefully
underprepared to discuss: race and racism. In my 12 plus years at these institutions I
was never challenged to think critically about race. Topics that were not spoken
about in my time in the CCCU included my own race, how I perceived others because
of their race, and how systemic racism affects my classmates/co-workers of color.
This is not to say that the CCCU is solely to blame for my ignorance; White privilege
and my own lack of responsibility are among the many contributors. However, as
someone that spent the formational years of their life at CCCU institutions, and
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wholly embraced being a part of them, it is disappointing that I was not expected to
face these issues sooner.
As I began my research, I felt shame. Reflecting on how my ignorance likely
hurt people in my life tempted me to turn away from the topic altogether as I pictured
the conversations I would be unprepared for, and the ridicule that would likely
follow. While the decision to study this topic brought along shame, I realized the
alternative was to continue living in ignorance which was no longer an option. I
believe it is important to challenge CCCU institutions to improve their practices for
racial and social justice education in order to assist students with coming to the same
realizations I have, but much earlier in their development.
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Chapter II: Literature Review
Definition of Terms
To begin, definitions will be offered of key terms that will be used throughout
the manuscript. Researchers agree that race is a social construct that has separated
society in America based on the physical characteristics of an individual (Helms,
1993; Wendt, 2009). Any social or psychological implications of race are societal
constructs rather than innate differences between two subgroups. Ethnicity on the
other hand, focuses on the shared cultural heritage (e.g., language, religion, customs)
of a subgroup (Helms, 1993). For the purposes of this study, race, not ethnicity, will
be the focus; therefore, the term Black instead of African American, will be used.
White students may not know which students are of a different ethnicity, but they will
recognize the difference in race regardless of their interaction with Black students.
Several basic terms utilized throughout the research are important to
understand, including prejudice, discrimination, and racism. Prejudice is a
preconception of another person or group based on predetermined notions about their
particular social group (DiAngelo, 2018; Soble et al., 2011). Awareness and
acceptance of one’s own prejudice is being taught by scholars to foster self-awareness
and prevent discrimination (DiAngelo, 2018; Soble et al., 2011). Discrimination is
the action taken because of one’s prejudice (DiAngelo, 2018). Although such actions
can be extreme (violence) or subtle (avoiding certain groups), DiAngelo (2018)
argues that everyone has prejudices, and everyone discriminates. Racism builds upon
prejudice and discrimination by reinforcing it with legal authority and institutional
control (DiAngelo, 2018; Gibbons, 2018; Ming Liu, 2017). Racism leads to systems
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of discrimination that go beyond the control of any one individual. While all people,
regardless of their race, can have prejudice and practice discrimination, only certain
people can practice racism.
In the United States, White people are the dominant race, and hold the
majority of positions of power (government, CEO’s, etc.). Therefore, the systems in
place that discriminate against people of color, and specifically Black people, are
considered racist because of their legal and institutional backing (Gibbons, 2018;
Ming Liu, 2017). These systems form what is often referred to as systemic racism,
which Feagin (2006) defined as “…the racist framing, racist ideology, stereotyped
attitudes, racist emotions, discriminatory habits and actions, and extensive racial
institutions developed over the centuries by Whites” (p.12). The roots of systemic
racism can be seen throughout the history of the United States. For example, the
Homestead Act created generational wealth for many White families, but Black
people were largely excluded from receiving this benefit through policy and
intimidation (Feagin, 2006). The wealth garnered through federal provisions
throughout the 1900’s gave White families an institutional advantage over Black
families that were denied the same opportunities because of their race. This is one
example of how institutions in the United States have systemically oppressed people
of color, particularly Black people.
Social justice is another term that has had alternative definitions and is closely
linked with systemic racism. The United Nations (2006) defines social justice as
equality of rights, equality of opportunities, and equality in living conditions. The
American Civil Liberties Union (ACLU, 2020) highlights the inequalities in these

25

three arenas for Black people in the United States by noting that Black students are
expelled three times more often that White students in secondary education, that
seven out of 10 Black people report being treated less fairly than Whites in their
interactions with police, and that the median wealth of White families is 20 times
more than Black families. These few examples of injustice underscore the need for
social justice reforms to attain equality.
The term racial attitude will also be used throughout this study and can be
defined as the feelings and beliefs that one race has toward/about other races (Krysan
& Moberg, 2016). A student’s understanding of their own race, including the
advantages being White has given them, will inform their racial attitude toward Black
people. These advantages are often referred to as White privilege. White privilege is
defined as the advantages taken for granted by White people that people of color are
unable to benefit from in the same context (DiAngelo, 2018). White privilege can
span interactions with police, the government, school systems, the workplace, and
many other parts of everyday life. The term may be met with derision by some White
people who claim that they have had a difficult life too; while White people may have
faced challenges, they have not faced additional challenges due to systemic racism
(DiAngelo, 2018).
History of Racial Attitudes in Education
The history of the United States is closely entwined with the history of
slavery, segregation, and racism (Wendt, 2009). The field of education has perhaps
served as the greatest microcosm of this history. In the 1890’s, Jim Crow Laws were
codified; segregation was made legal when the Supreme Court upheld the separate
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but equal standard in Plessy v. Ferguson (Harper, Patton, & Wooden, 2009; Span,
2015; Stefkovich & Leas, 1994). This standard created additional barriers for
equality that still exist today. Cases such as Cummings v. Richmond County in 1899
further cemented the belief that people of color, particularly Black people, were not
entitled to the same protections in education as White people (Span, 2015).
The separate but equal standard was continually challenged in the highest
courts. Pearson v. Murray in 1936 noted that since the state of Maryland only had
one law school it was unlawful for them to deny a student admittance based on their
race (Smithsonian National Museum of American History, 2004). In 1950, the case
of McLaurin v. Oklahoma State Regents further solidified this course by stating that
admitted students of color could not be subject to any discriminatory actions that
would hinder their ability to learn alongside their White peers (Stefkovich & Leas,
1994).
Simultaneously, Sweatt v. Painter ruled that a law school established for
Black graduate students was not providing an equal education compared to the longestablished law school for White students in the state of Texas, and therefore did not
meet the separate but equal standard (Stefkovich & Leas, 1994). The slow trend of
outlawing segregation was also occurring in secondary schools; Mendez v.
Westminster in 1946 led to the integration of Mexican and White students in
California (Wollenberg, 1974). Mendez v. Westminster created a precedent for the
storied Brown v. Board of Education in 1954. Brown outlawed the separate but equal
doctrine that had been guiding schools for half of a century (Harper, Patton, &
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Wooden, 2009; Span, 2015). The ruling led to several decades of unrest as schools,
particularly in the South, fought desegregation.
Government intervention was often needed in order to uphold Brown v. Board
of Education. The governor of Arkansas called in the National Guard to prevent the
integration of Black students at a high school in Little Rock in 1957. In response,
President Eisenhower sent in federal troops to protect the students, who came to be
known as the Little Rock Nine (Clauss-Ehlers & Parham, 2015). James Meredith, the
first African American student admitted to Ole Miss, encountered protests and
violence on his first day (Luckett, 2011). Some schools, including those in the entire
state of Virginia, closed rather than desegregate (Span, 2015). From 1970 to 1990 the
Supreme Court continually ruled in favor of desegregation in cases like Swann v.
Charlotte-Mecklenburg Board of Education and Norwood v. Harrison (Chemerinsky,
2003; Mickelson, 2001). However, in 1991, Dowell v. Oklahoma City ruled that
cities could return to neighborhood schools, previously avoided through busing, even
though doing so could lead to re-segregation (Chemerinsky, 2003). In 2007, Parents
Involved in Community Schools v. Seattle School District No. 1 et al. (PICS), became
the new precedent for possible future segregation (Garces, 2013; Span, 2015). The
court ruled that race could not be used when assigning students to certain schools,
even if it was in the name of desegregation. This case has served as the precedent for
numerous other cases in which segregation seemingly occurred.
Secondary education has possibly begun the process of re-segregation, but
higher education has taken a different path. Despite initial resistance, many
universities are progressive in their attempts to provide opportunities for students of
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color to receive a college degree. In 1978, Bakke v. Regents of the University of
California ruled that institutions could take race into account when making
admissions decisions, and Gratz v. Bollinger in 2003 confirmed that schools could
make admissions decisions on the basis of diversifying their student body (Harper,
Patton, & Wooden, 2009). More recently, Harvard University was sued by Students
for Fair Admissions for denying admission to some Asian-American students in the
name of racial diversification. Harvard won the case, in part because of the precedent
set in Gratz v. Bollinger (Hartocollis, 2019). These cases have supported affirmative
action policies at the collegiate level, but admission and retention disparities between
students of color and White students still exist.
Segregation and Racial Disparity in Higher Education
The population of the United States is 60% White, 18.4% Hispanic, 12.8%
Black, 5.7% Asian, 0.9% American Indian or Alaskan Native, 0.2% Native Hawaiian
or Pacific Islander, and 5% some other race; 3.4% are considered two or more races
(U.S. Census Bureau, 2019). The White population has fallen 11% since 1997, while
all other racial groups have grown or remained constant (Espinosa, Turk, Taylor, &
Chessman, 2019). As a result, the percentage of students of color in higher education
has grown dramatically. The racial breakdown of 16 to 24-year-olds that
immediately enrolled can be found in Appendix A: Figure A1. From 1996 to 2016,
changes in immediate post-high school college enrollment included: Hispanic: 13% to
70.6%, Asian: 80% to 87.4%, and Black student enrollment increased from 55.4% to
56.5%.
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The increase in enrollment has not led to an increase in retention. Figure A2
in Appendix A shows the total enrollment in college of 18 to 24-year-olds by race and
ethnicity (Espinosa, et al., 2019). The overall enrollment compared to the immediate
enrollment shows that Black and Hispanic students are not being retained by
universities. According to the Espinosa et al. (2019), only 38% of Hispanic students
18-24 were enrolled in college (compared to 70.6% that initially enrolled), 36.3% of
Black students (compared to 56.5% initially), and 41% of White students (compared
to 70.5% initially). Asian students were the only student group to remain above 50%
with a total of 57.2% enrolled (compared to 87.4% initially). These numbers may
seem low, but with the exception of American Indian, Native Hawaiian, and Pacific
Islanders all other races had more 18 to 24 year-olds enrolled in college in 2017 than
in 1996.
Despite growth in the enrollment of students of color, disparities still exist. A
disproportionate number of students of color were enrolled in two-year colleges and
for-profit universities in 2016 (Espinosa, et al., 2019). For example, 6.8% of Black
people and 5.6% of Hispanic people were enrolled at for-profit institutions, compared
to only 2.6% of White students (Espinosa, et al., 2019). Fifty-three percent of
Hispanic people, 39.5% of Black people, 57.8% of American Indians/Alaskan
Natives, and 62.2% of Hawaiian Natives/Pacific Islanders were enrolled in public
two-year colleges compared to only 35.6% of White students.
Education in all forms, whether two or four-year has proven to be a positive in
terms of long-term financial health, but a four-year degree leads to substantially
greater lifetime earnings when compared to a two-year degree. According to
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Espinosa, et al. (2019), the median annual earnings for a person with an associate
degree in 2016 was $34,493. A person with a bachelor’s degree earned $52,000, a
difference of $17,507 per year. White graduates earn more with an Associate degree
than all other racial groups, and White graduates earn more with a bachelor’s degree
than all other races except for Asian. With more people of color attending two-year
colleges, and earning less overall, the economic disparity between White graduates
and non-White graduates has become more pronounced.
Faculty. Student bodies are more racially diverse than ever, but faculty and
administration are still far behind regarding representation. The views and beliefs of
college students are largely influenced by their professors, particularly at evangelical
universities (Hunt & Davignon, 2016). Most professors at CCCU institutions are
White (Longman, 2017). In 2014, 88.94% of full-time professors and 71.58% of the
students at CCCU institutions were White. Similarly, 3.85% of full-time professors
and 3.16% of students were Asian, 3.39% of professors were Black compared to
11.87% of students, and 2.25% were Hispanic or Latino compared to 7.97% of
students (Longman, 2017). The ratio of faculty of color to students of color is
disproportionate at CCCU institutions. When White men and women dominate the
positions of authority it can lead to the proliferation of White normativity
(DiAnegelo, 2018). It can also make it difficult to create a course load that infuses
racial and ethnic diversity into its curriculum (Parker, Barnhardt, Pascarella, &
McCowin, 2016), and ultimately, can leave students of color looking for mentors that
understand their lived experiences (Hunt & Davignon, 2016).
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Types of Racism
Rates of re-segregation of students in secondary education are rising
(Frankenberg, Ee, Ayscue, & Orfield, 2019). This means fewer students are exposed
to students of a different race early in life, and students may not be educated on race
relations prior to entering college. Whether through ignorance, or vitriol, various
forms of racism exist. Racism is being defined as prejudice and discrimination with
the support of government institutions or legal authority (Gibbons, 2018; Ming Liu,
2017). Racism may be expressed or experienced by people, or in this case students,
differently.
Colorblind racism. Colorblind is the notion that racism can be avoided if
individuals do not see a person’s race; rather, they see others just as people (BonillaSilva, 2015; Bowser, 2017; Soble et al., 2011). Colorblind racism occurs when
individuals refuse to acknowledge the race of another person, and therefore ignore
their divergent experiences due to their race (Bonilla-Silva, 2015, Bowser, 2017).
This type of racism may be well intentioned at times, but it ignores the hardships
people of color endure and can lead to a refusal to acknowledge the differences that
are worth celebrating. White college students have continually cited this concept as a
reason why they are not racist; however, studies have shown when students are taught
the negative consequences of colorblindness, they quickly changed their views on the
appropriateness of viewing people of color through this lens (Soble et al., 2011).
Symbolic racism. The four tenets of symbolic racism include: White people
believe Black people no longer face discrimination, that Black people fail to progress
because they do not put in the work necessary to do so, that Black people are asking
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for too much, and that Black people have already received more than they deserve
(Henry & Sears, 2002). The first two tenets of symbolic racism ascribe to the belief
that Americans live in a post-racial society. Post-racial means that racial prejudice
and discrimination no longer exist (Bonilla-Silva, 2015; Meghji & Saini, 2017). The
second two tenets would seemingly contradict this idea, but people that adopt
symbolic racism believe that Black people have received more than White people
(e.g., affirmative action). This type of racism is dangerous because, like colorblind
racism, it attempts to ignore the existence of the problem (Henry & Sears, 2002).
Unconscious racism. Unconscious racism, also referred to as unconscious
bias, is the idea that racial bias exists on a subconscious level, and can unknowingly
lead to discrimination (Bowser, 2017). Every person, regardless of race, has their
own unconscious biases. This concept has been tested by Harvard University’s
Project Implicit. In this research, White participants have consistently shown a
preference for light skinned people and have associated darker skinned people with
danger (Bowser, 2017). These biases have proven to be present, but their direct ties
to actual discrimination are uncertain (Bowser, 2017).
Microaggressions. The term microaggressions was coined by Chester M.
Pierce in the 1970’s (DeAngelis, 2009). Microaggressions are defined as “brief and
commonplace daily verbal, behavioral, and environmental indignities, whether
intentional or unintentional, that communicate hostile, derogatory, or negative racial
slights and insults to the target person or group” (Kanter, Williams, Kuczynski,
Manbeck, & Debreaux, 2017, p.291). These interactions typically occur between
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White people and people of color, and can be a byproduct of unconscious racism, or
an act of overt racism (Casanova, McGuire, & Martin, 2018; Kanter et al., 2017).
Researchers developed the taxonomy of microaggressions: microassaults,
microinvalidations, and microinsults (Sue, Capodilupo, Torino, Bucceri, Holder,
Nadal, & Esquilin, 2007). Microassaults are explicit racial degradations meant to
hurt the victim. Microinvalidations are meant to exclude or negate the feelings,
thoughts, or experiences of a person of color. Finally, a microinsult is
communication that demeans a person’s racial heritage. One study of
microaggressions in a college setting gave Black and White students a list of typical
microaggressions (Kanter et al., 2017). The Black respondents were asked how racist
they felt each statement was, and White students were asked the likelihood that they
would say each statement. Statements such as hard work can overcome White
privilege, representative of symbolic racism, were reported to be somewhat or very
racist by 45.5% of Black respondents. Further, 25.4% of White respondents claimed
that they would say something along those lines. Thirty percent of White respondents
reported that they would say they do not see Black people as Black, a direct result of
colorblind racism, while 27.3% of Black respondents believed that statement was at
least somewhat racist. Typical responses to microaggressions include silence,
discomfort, joking, and less frequently, resistance (Casanova et al., 2018; Kanter et
al., 2017). Microaggressions occur frequently on college campuses; in many cases,
the offender is unaware of the negative impact of their actions (Boatright-Horowitz et
al., 2013; Casanova et al., 2018; Kanter et al., 2017).
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White supremacy. White supremacy is the belief that White people are
superior to all other races, therefore making Whiteness, and everything associated
with it, the standard (or norm) (Gibbons, 2018; Ming Liu, 2017). This ideology is
openly espoused by hate groups, but limiting the definition to these radicals does not
capture the effects of White supremacy throughout American culture. Gibbons
(2018) described White supremacy as a system of dominance in which White people
control the economic, political, and cultural systems. Ming Liu (2017) cited studies
in which the “normal” American was thought of as a White male. The results of this
study are a byproduct of White people being placed in positions of power in many
industries, including entertainment, government, and business. The term White
supremacy has become offensive in American culture to those whose only connection
to the term is through groups such as the Neo-Nazis or the KKK. However, the term
is more than the ideals of hate groups, and avoidance of the term creates a system in
which privilege is ignored (Gibbons, 2018; Ming Lui, 2017). Although few college
students may consider themselves to be White supremacists, students’ beliefs may
support the notion that White is the standard.
Xenophobia. Xenophobia literally means fear of the other but is commonly
used to refer to the fear or bias people hold against those from other countries
(Sundstrom & Haekwon Kim, 2014). As xenophobia is not exclusive to race, it is not
necessarily a type of racism; for example, White people could be xenophobic toward
White people from other countries. However, xenophobia and racism often overlap,
and the racism one feels may bleed into xenophobic beliefs (Sundstrom & Haekwon
Kim, 2014). Figure A3 in Appendix A identifies the international student enrollment
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in higher education in the United States since 1947. As of 2019, enrollment had
reached 1,095,299 (Institute of International Education, 2019). These students have
unique experiences as international students, but their race likely plays a part in how
they are treated (Park, 2017; Whitehead, Smith, Williams, & McDaniel, 2019).
Experiences of people of color (POC) at Predominantly White Institutions (PWI)
The experiences of people of color at predominantly White institutions have
been well documented (Boatright-Horowitz et al., 2013). There are several areas in
which research has been completed regarding POCs’ interactions with White students
as well as with White faculty and staff (Glass, Gesing, Hales, & Cong, 2017;
Torregosa, Ynalvez, & Morin, 2016; Trolian, Jach, Hanson, & Pascarella, 2016).
This research forms the foundation of understanding how to support students of color,
but does not always address how to encourage White students to play an active role in
this support. Nevertheless, this research is important to understanding the context of
this study.
History of Black Students at PWIs. Since the desegregation of higher
education, students of color, particularly Black students, have grappled with how to
handle discrimination at PWIs (Morris, 1984; Reynolds & Mayweather, 2017;
Rogers, 2011). As early as the 1920’s student protests led by W.E.B. Du Bois
occurred on college campuses (Reynolds & Mayweather, 2017). Protests continued
throughout the 60’s and 70’s and are still occurring today. The students protested the
lack of Black faculty and administration, dress codes aimed at oppressing Black
people, and a curriculum focused on upholding White European dominance; they
eventually used their platform as students to focus on social and political events
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outside the scope of higher education (Guadalupe-Diaz et al., 2017; Morris, 1984;
Rogers, 2011). The methods of protests varied, but boycotts, sit-ins, and sometimes
violence were used to make a statement (Morris, 1984). Their actions caused many
changes to take place, including the formation of ethnic studies departments, the
increased hiring of non-White faculty, and a more equitable collegiate experience
overall (Reynolds & Mayweather, 2017). Despite perceived improvements, many
Black students still face similar discriminatory circumstances at their universities
(Edvalson, 2013; Lo, McCallum, Hughes, Smith & McKnight, 2017; Reynolds &
Mayweather, 2017; Whitehead et al., 2019).
Students of color tend to experience predominately White campuses as hostile
(Boatright-Horowitz et al., 2013; Edvalson, 2013), in large part due to the actions of
their White peers. White students have used their numbers at PWIs to create an
unwelcoming environment for POC by wearing blackface at fraternity parties,
engaging in microaggressions aimed at a student of color, and isolating certain POC
because of their race (Boatright-Horowitz et al., 2013; Edvalson, 2013). In some
cases, actions have gone beyond just an unwelcoming environment and led to
violence or overt discrimination (DiVenti, 2018; Johnson, 2017; Park, 2017; Walla
Walla, 2018; Williams, 2018).
Campus race relations and stereotypes. Students of color are 69% more
likely to experience a negative campus racial climate compared to their White peers
(Lowe, Byron, Ferry, & Garcia, 2013). Campus climate is continually influenced by
the behavior of White students, and how they are perceived by students of color.
Conley, Rabinowitz, and Rabow (2010) focused on understanding the racial
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stereotypes POC have about White men, in particular. Various racial groups were
surveyed, and common stereotypes found were: more opportunities, tall, confident,
outgoing, intelligent, bad dancers, privileged, selfish, rich, and racist (Conley et al.,
2010). Each racial group ranked more opportunities as their number one stereotype.
White students sometimes stereotype POC similarly in believing that they receive
undue privileges because of their race. The shared belief that each group receives
more than it should informs the state of campus race relations, and points to a lack of
truly understanding White privilege and all it entails.
Lo et al. (2017) found that believing in racial stereotypes was a predictor of
one’s view of campus race relations. Students who were less likely to believe in
racial stereotypes were more likely to have a positive view of race relations on
campus. The reality of campus race relations was not addressed, but based on the
survey students who more highly esteemed their peers of a different race also felt
better about the state of campus race relations.
Students of color at Christian schools. The research surrounding students of
color at Christian schools is not as plentiful compared with secular PWIs, but one
could argue that many of the same findings apply. Ash and Schreiner (2016)
identified three central factors that contributed to the success of students of color at
Christian institutions: institutional fit, their ability to thrive in their student role, and a
belief that the university was interested in their welfare. Institutional fit was gauged
by their psychological sense of community, which is similar across other studies of
student success, regardless of race or institution. However, in Ash and Schreiner’s
(2016) study, the student’s level of spirituality and their perception of the university’s
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integrity were also major factors in assessing institutional fit. Considering the
expectations Christian universities place on their students (which were outlined
earlier), it is easy to understand how their level of spirituality would play a critical
role in their success (Andrade, 2008; Ash & Schreiner, 2016).
The importance of student spirituality at Christian institutions was also studied
by Paredes-Collins and Collins (2008). Their study was significant because it
measured the levels of religious commitment of various races their freshmen year and
compared it with their senior year. White and non-White students both reported high
levels of religious commitment and ethic of caring. However, White students’ growth
in religious commitment exceeded that of non-White students. Interestingly, nonWhite students exceeded their White peers regarding the ethic of caring despite the
smaller growth in religious commitment. Paredes-Collins and Collins (2008)
attributed this to White students’ desire to follow the individualized aspects of their
religion while placing community-driven aspects as secondary to their own
development. This study confirmed the concept that White students do not always
view the marginalization of students of color as a daily reality.
Experiences with faculty and administration. The influence of faculty and
administration on student success has been well researched (Glass et al., 2017;
Trolian et al., 2016; Torregosa et al., 2016). The positive effects of faculty
interaction cross racial boundaries and can be observed regardless of the race of the
student or faculty member. Torregosa et al. (2016) observed a strong connection
between faculty relationships with students of color and their academic motivation.
Additionally, as these students perceived the campus racial climate worsening, they
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continued to rely on their positive relationships with faculty to enhance their
academic performance. Similarly, Glass et al. (2017) found that international
students who had positive faculty interactions leveraged those relationships into
fostering a sense of community and increased co-curricular engagement. Faculty
relationships are vital for any student wishing to succeed, but they can prove
particularly valuable for students of color as they navigate additional barriers in
pursuing their education.
Navigating these faculty-student relationships can be difficult for students of
color, but they may also present new challenges to faculty and administration, who
are mostly White (Espinosa, et al., 2019; Longman, 2017). White faculty may have
never been challenged to think about social justice, but they cannot ignore the
injustices students of color experience daily if they hope to be an effective mentor.
However, adopting a social justice mindset may lead to judgement by one’s peers in a
predominately White institution, particularly one with religious ties (Ash, Clark, &
Jun, 2017). Therefore, White faculty must not only be prepared to mentor students of
color well, but also to challenge the stagnant beliefs of their peers.
Dahlvig (2010) researched several suggestions for White administrators
looking to mentor students of color. First, administrators must exhibit patience as
students of color need time to look past a lifetime of racism they have experienced in
order to build trust with a White mentor. Second, institutions should develop
structured mentoring programs in order to ease the awkwardness for students not used
to asking for guidance. Third, administrators must provide ongoing training for
mentors particularly focused on multicultural models. Finally, institutions should

40

provide multiple mentors to ease the burden of faculty and staff of color. This
research illuminated the importance of these relationships, and patience is essential
for administrations that hope to build positive mentoring relationships with students
of color (Dahlvig, 2010). It is possible that these principles could be applied and/or
modified for White students looking to support students of color, but understanding
their existing relationships with students of color beforehand is crucial.
Religion and Racism
Fifty-seven percent of young (15-24 years old) White evangelical Protestants
believed Christians in America were facing significant discrimination at the time of a
Public Religion Research Institute survey in 2018 (Jones, Cox, Fisch-Friedman, &
Vandermaas-Peeler, 2018). Comparatively, only 42% believed Black people
experienced significant discrimination. These White evangelical Protestants believed
significant discrimination amongst other traditionally underrepresented groups was
even lower: 15% for Asian people and 38% for Hispanic people. The survey also
reported that 36% of White people believed that reverse discrimination was as serious
as the discrimination experienced by other races. This number increased to 55%
when White Americans were taken as a whole (regardless of age). Jones et al. (2018)
also revealed that only 37% of White young people listed race relations as a critically
important issue, compared to 80% of Black young people. These statistics indicate
that White individuals, particularly Christians, do not view racial discrimination as a
serious problem in the United States despite its increased appearance since the
election of Donald Trump (Fea, 2019; Jones et al., 2018).
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Evangelical support of Trump. The evangelical support of Donald Trump
in the 2016 election became a topic for discussion with some exit polls reporting that
80% of evangelicals voted for Donald Trump (Fea, 2019; Margolis, 2019).
Evangelicals typically vote Republican, and the identities of the two groups have
become intertwined in American culture (Margolis, 2019). However, the support of
Donald Trump was unique in that he directly opposed many of the moral convictions
to which evangelicals typically hold: divorced multiple times, owned a casino,
misquoted scripture, and was recorded speaking disparagingly about women (Fea,
2019; Margolis, 2019). Margolis (2019) wondered if the term “evangelical” was
being used appropriately during exit polls, or if voters clearly understood the term.
By definition, evangelical has four characteristics: biblicism (adherence to the
scriptures), crucicentrism (belief in the death and resurrection of Christ),
conversionism (belief that people need to be converted to Christianity), and
evangelizing (it is the duty of Christians to tell others about Christ) (Bebbington,
1989; Margolis, 2019). Margolis (2019) studied respondents’ adherence to the core
tenets of Christianity and compared it with each person’s electoral decision in 2016
(Appendix A: Figure A4). The results indicated that the more tenets of
evangelicalism a person held, the more likely they were to vote for Trump.
Evangelicals voted for Trump despite his moral failings (Margolis, 2019;
Grant, 2016). However, support for Trump can also be linked, at least partially, to
racism (ANES, 2016; Grant, 2016). The American National Election Society, or
ANES (2016), surveyed people using a feelings thermometer in which they were
asked to rate their feelings for Trump with zero being cold/negative and 100 being
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hot/positive. In general, the more strongly someone agreed with the validity of racial
stereotypes, the more likely they were to have positive feelings towards Trump. For
example, people who believed lazy described Black people rated Trump 10 points
higher than those who did not believe that stereotype (ANES, 2016; Grant, 2016).
People who believed the word violent described Muslims very well rated Trump 25
points higher than those who did not agree with that stereotype. These indicators of
racism were not just among Trump supporters, but among evangelicals as well. For
instance, evangelicals who believed the lazy stereotype about Black people rated
Trump 27 points higher than those that did not. Grant (2016) concluded that
evangelicals voted for Trump because of his political standing (Republican), not
because of his adherence to any religion. However, Grant (2016) also noted that the
racism identified in the study was a cause of division among evangelicals (some
strongly associating with racist beliefs and others strongly disassociating with them).
The research here could suggest that many Christians either support racist ideals, or
they are willing to overlook them for the sake of their political party. Understanding
if these views hold true amongst Christian college students could help decipher their
true feelings about how race relations on campus relate to their Christian beliefs.
Evangelicals. The evangelical support for Donald Trump brought the
relationship between racism and religion to the forefront, although the two have
always been entwined to a certain degree (Rah, 2009; Tisby, 2019). Tisby (2019)
outlined the history of the White Christian’s complicity in racism. One of the major
themes was that most White Christians were not overtly racist, but they were reluctant
to address even mundane forms of racism in their everyday lives. This led to a
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culture of compromise which then allowed for more serious acts, such as the bombing
of the 16th Street Baptist Church in Birmingham, Alabama which took the lives of
Addie Mae Collins, Denise McNair, Carole Robertson, and Cynthia Wesley. The
sentiment that White Christians have been slow to embrace change in the
circumstances of racism aligns with previous research (Rah, 2009; The Washington
Post & The Kaiser Family Project, 2017). Rah (2009) attributed the lack of change in
evangelical culture regarding racism to the individualization of the problem.
Evangelicals evaluate their own actions, and when no overt racism is found, they
ignore the structural aspects of racism: such as mass incarceration, poverty, maternal
mortality rates, and redlining (The Washington Post & The Kaiser Family Project,
2017). A survey of 1,686 Americans completed by the Washington Post and the
Kaiser Foundation (2017) found that 46% of Christians viewed poverty as a result of
an individual’s lack of effort compared to 29% of non-Christians. Another 65% of
non-Christians believed difficult circumstances were the primary culprit of poverty.
Based on these surveys, a clear lack of acceptance by White Christians regarding the
effects of systemic racism exists.
Theoretical Framework
The theories that formed the foundation of this study were White racial
identity theory (Helms, 1993) and Baxter Magolda’s (2001) theory of self-authorship.
In attempting to learn about the feelings of White college students toward their peers
of color, it will be important to understand how White people develop a positive
racial identity and how college students develop overall.
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White racial identity theory. Helms (1993) posited that in order to develop
a positive White identity, White people must acknowledge the existence of racism.
The specific types of racism outlined in this research exist in varying degrees, but can
be combined into three distinct categories: personal racism, institutional racism, and
cultural racism (Helms, 1993). Acknowledging the existence of racism is a basic step
missed by many in society who believe we live in a “post-racial” America (BoatrightHorowitz et al., 2013; Cabrera & Corces-Zimmerman, 2017). The acknowledgement
of the existence of racism may predict how positively White students view their peers
of color as well as the level of interaction they have with them.
Developing a positive White racial identity requires a White person to
acknowledge how White people benefit from racism (White privilege) and to
understand how they can have an identity independent of a reliance on perceived
racial superiority (Helms, 1993). Many of the early theories on White racial identity
focused on the existence of racism and the harm it caused the victims. However, as
theories evolved, researchers began to see the negative impact racism had on the
perpetrators as well (Hardiman, 1982; Helms, 1993). A lack of understanding of
one’s own racial identity can lead to emotional turmoil as White people wrestle with
guilt, anger, and helplessness, referred to as White fragility (DiAngelo, 2018). The
acknowledgement of racism, however difficult, is an important step to understanding
one’s own racial identity (Helms, 1993).
Hardiman (1982) created a theoretical model that outlined how White people
can move to a positive racial identity. It begins with the acceptance of the existence
of racism, followed by a resistance to their current modus operandi and a redefinition
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of Whiteness in a non-racist way, and finally an internalization of this non-racist
White identity. This theory provides insight into how White students may move
along a continuum regarding their own understanding of race and racism. Helms
(1993) provided a similar theory, but created six stages where White people may find
themselves at various points along their journey to developing a positive White racial
identity:
1. Contact
2. Disintegration
3. Reintegration
4. Pseudo-Independence
5. Immersion
6. Autonomy
The first stage is Contact. At this stage, people find themselves oblivious to racism,
and likely have minimal experience with other races. The second stage is
Disintegration, where people begin to wrestle with contradictory moral dilemmas
surrounding race. For example, they may profess not to be racist, but still treat people
of color as if they are less than. The third stage is Reintegration, when White people
typically commit to their own racial superiority. They idealize their racial group and
have less tolerance for the differences of other groups. People may remain in this
stage until they experience a unique event or encounter that makes them question
their beliefs. Once this happens, they enter the Pseudo-Independence stage. This
stage marks a shift as people become more curious about other races, and may
attempt to interact with them more frequently. It is also marked by an intellectual
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distance. They view themselves as researchers rather than empathizers. The fifth
stage is Immersion. If the initial interactions raise more questions within the White
person, then they may move into this phase where they question what it means to be
White. They begin to seek understanding of White privilege and how they benefit
from it along with identifying their own biases. The final stage is Autonomy, where
White people typically understand their own privilege, feel less guilty about it, are
knowledgeable about other races, and celebrate the diversity that exists. These six
stages of Helm’s White Racial Identity Model provide a detailed understanding of
how White students’ beliefs about race and racism may be categorized. By asking
about their past, present, and future, it may also be possible to diagnose when an
individual has moved from one stage to another, and what events precipitated that
movement. Understanding the role that college, specifically a Christian college, has
played in that development will be made easier by utilizing the continuum created by
Helms.
Theory of self-authorship. The theory of self-authorship contains four
phases through which college students move from external to internal identification
(Baxter-Magolda, 2001). Similarities between Baxter Magolda’s (2001) theory and
Helm’s (1993) racial identity theory exist, and it is possible that students may be
moving along these continuums simultaneously. Phase one of Baxter Magolda’s
(2001) theory is Following Formulas. In this phase students follow the plans
designed by their family, their chosen profession, or their teachers. They seek the
approval of others and learn from societal expectations. Students beliefs about race
and racism could be heavily influenced by these same forces. Therefore, students in
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this phase are likely in the Contact phase or the Disintegration phase of Helm’s
(1993) racial identity model. Dependent upon their upbringing, they may be
oblivious to racism, have minimal experiences with people of color, or may claim to
be colorblind. The Following Formulas stage speaks to the importance of
understanding each participants' past, as it directly affects their views on race and
racism in the present.
Phase two is entitled Crossroads, at which point students begin to understand
the need to establish their beliefs independent of society’s influences. They
understand the need for more authentic relationships and look to become more
autonomous in their thinking. Students in this phase may find themselves in the
Reintegration stage of Helm’s (1993) theory or moving into the PseudoIndependence stage in which they begin the journey of self-education. Phase three is
Becoming the Author of One’s Life, in which students act on the needs they identified
in the previous phase. They establish their owns beliefs and attempt to follow and
defend them. They understand that their beliefs are contextual, and they allow
relationships to help them renegotiate their beliefs. This phase aligns with the
Immersion stage of Helm’s (1993) theory. Students continue to search for answers
regarding what they believe about race and racism and are willing to step into more
authentic relationships with people of color in order to do so. Phase four is when they
have a clear self-determined belief system (Internal Foundation). This system is
comprehensive, and students make all important decisions from its foundation. They
are accepting of change and comfortable seeking new pathways that challenge their
own beliefs. This phase parallels the Autonomy phase of Helm’s (1993) work.

48

Students have accepted their role in racism, they are knowledgeable about race, and
have come to understand the truths about White privilege and the role that played in
determining their previous belief system.
The four phases outlined by Baxter Magolda occur as students solidify their
beliefs about many things; their views on race and racism are an important piece of
that foundation. Aligning Helms and Baxter Magolda’s theories allows the researcher
to understand how the cognitive development of a student can influence their racial
awareness, and ultimately, their racial attitude. Helm’s theory of racial identity may
not always occur within the same time frame as Baxter Magolda’s theory of selfauthorship. However, progress in solidifying one’s beliefs independent of previous
influences could have a strong impact on progression through the stages of each
theory.
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Chapter III: Methodology
Research Design
This research was a qualitative phenomenological study that explored the
lived experiences of 18-24-year-old, non-first year, residential White students at a
CCCU institution in the United States related to their views on race and race
relations. A phenomenological study consists of a researcher identifying how
participants experience a certain phenomenon (Creswell, 2014; Merriam & Tisdell,
2016). It is important to note that this experience includes a person’s interpretation
(Merriam & Tisdell, 2016). The lived experiences, and the interpretation of those
experiences, informed the research completed for this study. The inclusion of the
participants' interpretation of the events made a phenomenological approach
appropriate for this study because the perceptions of one White student differed from
another even though they were attending the same institution. Their experiences were
greatly informed by their pasts, who they interacted with on campus, and whether
they believed the institution valued race relations.
This phenomenological study utilized individual interviews and document
analysis to gather qualitative data. The first step required the researcher to approach
three CCCU institutions to inquire about conducting the study on their campus. Of
these three, one institution was willing to assist with the recruitment of students
through a university employee with no ties to the study. The site was purposefully
chosen based on its membership in the CCCU, and its overall racial demographics.
The CCCU’s overall racial/ethnic breakdown consists of .61% American Indian,
3.16% Asian, 7.97% Hispanic/Latino, 11.87% African American/Black, and 71.58%
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White (Longman, 2017). The researcher chose a university that was predominantly
White but had a Black student population above 5%. Next, the researcher completed
a document analysis relevant to the research site. This included local and school
newspapers, press releases, data from the university’s historical archives and website,
public social media posts from faculty, staff, and students, and historical records of
the community as they related to the research topic.
Once the document analysis was complete, the researcher worked to identify
participants for the study. Contact was made with the appropriate administrator at the
research site to conduct a purposeful sampling of this specific population. A survey
was sent to the administrator for them to email to sophomores, juniors, and seniors at
the university. The survey explained the study, asked for demographic information,
and provided the informed consent form for participants to review and indicate
whether they agreed to participate. One thousand and thirty emails were sent to the
student population. Seventy-three students responded to the survey, and 44 of those
met the required demographics of the study. The first 16 respondents that met the
requirements were sent an email to schedule a one on one interview. Sixteen
interviews were conducted at which point the researcher felt saturation was reached
(Patten, 2014). The goal was to create a comfortable setting for the participants that
allowed them to share openly with the researcher. Informed consent was reviewed
with each participant, and with their permission, the interviews were recorded. At the
end of each interview, the video recording was deleted from the computer and from
the Zoom account. The audio was saved to the password protected hard drive, and
then deleted from the computer and the Zoom account. The audio was then
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transcribed via Otter transcription software and placed into Max QDA for coding and
analysis. Descriptive coding as well as analytical coding were utilized (Merriam &
Tisdell, 2016). Descriptive coding assisted in analyzing the social environments that
White students found themselves in with students of color. Analytical coding assisted
in identifying the judgements White students made regarding Black people in their
past and present.
Sample
The population for this study consisted of non-first year, 18-24-year-old,
White students who lived on campus for at least one year at a CCCU institution.
Students who filled out the survey, and met participant criteria, were invited to
participate. A purposeful sample is one in which the researcher selects participants
based on a set of criteria that will aid in achieving the objective of the study (Merriam
& Tisdell, 2016). The researcher worked to identify students who represented the
desired criteria through the initial survey (see Appendix B).
Participants were between the ages of 18-24, White, completed at least one
full year at their current CCCU institution, and lived on campus for at least one year.
Students between the ages of 18 and 24 represent the largest percentage of college
students in the United States, and therefore are more representative of a typical
student on campus (U.S Department of Education, 2018). Specifically focusing on
students who have finished their freshmen year allowed the researcher to set aside the
additional challenges many first-year students face in adjusting to college. After
students have completed one year, they may be more likely to engage in their
preferred activities and friendships. Additionally, focusing on students who currently
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live on campus, or lived on campus previously for at least one year, allowed the
researcher to study students who were at one point fully immersed in the university
without the respite of staying off campus.
The researcher was cognizant of the campus involvement of each student. For
example, only surveying students who had been Resident Assistants would not
represent the typical experience of a student on a CCCU campus. The percentage of
students who obtain this type of employment is small, and these students may be
given additional training about race relations, and therefore have access to
information outside of the traditional curriculum. The researcher spoke with
administration prior to conducting interviews and sought to understand the level of
programming students on their campus received around social justice, racial diversity,
and inclusion.
Inclusion of Positionality
I felt that it was important to include positionality as a part of this research in
order to demonstrate the growth that can occur over a relatively short period of time
when someone is challenged to think more deeply about race and racism. Reflecting
on my upbringing in a predominately White area and my education in predominately
White CCCU institutions allowed me to see the gaps related to racism in my
education. Addressing these gaps could be fruitful for CCCU institutions, but
research like this is needed in order to help provide direction for Christian
universities.
Secondly, including positionality allowed me to more appropriately utilize
bracketing. I was able to assess my beliefs and feelings on the issues being
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researched and set those aside as I conducted interviews. As students expressed
opinions and beliefs across the spectrum, I was able to understand all sides more
effectively due to a deeper understanding of my own positionality in the research.
Research Protocol
For this research, semi-structured interviews and document analysis were used
to gather qualitative data. A field test was conducted with the researcher’s coworkers. The field test allowed for the interview questions to be refined, and also
served as a chance for the interviewer to polish their strategies for creating a safe and
comfortable environment for the participants. The interviews consisted of a list of
preset questions (Appendix C), with options for deviance dependent upon the
direction of the interview as allowed by the semi-structured interview protocol
(Merriam & Tisdell, 2016). The questions were designed to align with
phenomenological protocols outlined by Roulston (2010).
Each question was geared toward understanding the lived experiences of the
participants; past, present, and future. Focusing on these three periods allowed the
researcher to collect data about the current racial attitudes of White students at one
CCCU school, while also allowing the participants to describe how their current
experience may have been affected by their past, and how it could possibly affect
their future. Tisby (2019) discussed the importance of acknowledging the errors of
previous generations in order to fully understand how racism permeates American
society today. In forming the questions about the past (the first third of the interview
protocol), the goal was to engage students in thinking about their own interactions
with people of color and their discussions about race, and how those may have shaped
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their present. Helm’s (1993) discussed the need to acknowledge racism in the present
in order to develop a healthy White racial identity. The middle third of the interview
protocol specifically focused on the student’s current experience with race at their
institution and aimed to allow them to acknowledge the possible presence of
discrimination in their own lives. Lastly, DiAngelo (2018) expressed the importance
of understanding how the past and present will affect the overall standing of people of
color in our society in the future. The final third of the interview protocol focused on
a broader understanding by asking students to think about the impact race has on
culture, and the responsibility they have to engage in conversations about the topic in
the future.
The questions were all open-ended in order to allow participants to tell stories
about their experiences, or elaborate on the details they found relevant, as is common
with phenomenological interviews (Merriam & Tisdell, 2016; Roulston, 2010).
However, if a participant provided a concise answer, or one that did not fully address
the question, the researcher employed follow up questions meant to probe for more
detail (Merriam & Tisdell, 2016; Roulston, 2010). Follow up questions were
employed when participants mentioned something noteworthy that informed an
undocumented theme. Upon closing each interview, participants were given the
researcher’s contact information if they wished to provide any follow up information.
Data Collection
Once IRB approval was obtained from Bethel University, the researcher
approached several CCCU institutions and requested approval to conduct the research
at their university. Two universities declined, but the third accepted. A survey was
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sent out to students via the administrator, and those that met the criteria of the
purposeful sample described earlier were contacted for an interview. Emails were
sent to potential participants explaining the study and asking if the student would be
willing to participate in a one-hour interview via Zoom due to the COVID-19
pandemic. Interview times were then scheduled based on participant availability.
The audio and video of the interviews were recorded via Zoom. The audio
file was immediately saved to the secure hard drive, and the video files were deleted
immediately from the Zoom account and the computer. Once the audio file was
saved to the hard drive, it was deleted from the computer and the Zoom account. The
audio file was deleted from the hard drive once it was fully transcribed. After each
day of interviewing the researcher wrote notes and recorded themes from the day
(Merriam & Tisdell, 2016). Once all interviews were completed the recordings were
transcribed utilizing Otter’s transcription service. The transcriptions were then
entered into Max QDA for analysis and coding.
It was important to safeguard the identities and responses of participants in a
secure location. All research was saved to an external hard drive that was password
protected. Once transcription was completed, all names were replaced with
pseudonyms. The key for the pseudonyms remained in a separate file on the
password protected hard drive.
Protocol. The researcher reserved a room on campus for the students if they
wished to have a more private location to conduct their Zoom interview. No students
requested use of the room. One-hour interviews were scheduled with the participants
via email. The researcher provided the informed consent form to the participants via
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the initial survey, and prior to the interview. This allowed the participants time to
review the information and ensured a greater understanding of what their consent
entailed. Once the participant entered the interview, the researcher introduced
themselves, and asked if the participant had any questions regarding the informed
consent form. The researcher reviewed privacy protocols, and explained that their
participation, and their responses, had no bearing on their status at the institution.
Once privacy protocols were reviewed, the interview began with the
researcher asking several ice breaker questions meant to help the participant feel more
comfortable (Merriam & Tisdell, 2016). This ranged from pop culture topics, to
references regarding a poster on their wall. Once a positive rapport had been
established the researcher reminded the participants of the purpose of the interview
and asked if recording could begin. Upon approval, the first interview protocol
question was asked. At the end of the interview, the researcher thanked the
participants for their time and reminded them of the protocols surrounding the
safekeeping of their responses. Each participant was given the researcher’s contact
information and encouraged to call or email if they had any follow up questions.
Data Analysis
Data analysis started when the researcher began interviewing participants
(Creswell, 2014). After each interview, or series of interviews depending on time
constraints, the researcher wrote memos and identified themes. Once the interviews
were completed the researcher transcribed recordings via Otter transcription software.
Upon completing the transcripts, the researcher read through the interviews in their
entirety to gain a sense of the overall meaning and tone (Creswell, 2014). The
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transcripts were entered into Max QDA which assisted in the analysis of the data.
The researcher coded the themes that were identified throughout the interview
process upon reading the transcripts. The organization of data around each theme
allowed the researcher to more precisely describe the lived experiences of the
participants. Descriptive and analytical coding were used to identify significant
statements in the data (Creswell, 2014). The themes and descriptions were then
studied to identify whether any connections existed. These connections assisted in
creating a general description of the lived experiences of the participants (Creswell,
2014). The participants were diverse in thought and expressed a variety of ideals
about race and racism on campus.
Participant Description
An initial survey (see Appendix B) was sent to on-campus students to
determine if they met the desired participant criteria: between the ages of 18-24, a
non-first year student, and had lived on campus for at least one academic year. Of the
1,030 students that received the survey, 73 answered the demographic questions. Of
those 73 students, 44 met the required participant criteria. The first 16 students that
replied, and met the requirements, were interviewed via Zoom. Ten of the
participants were female, and six were male. A complete description of the
participants can be found in Table 1. The first set of interview questions were
demographic questions including: age, class standing, religion and denomination,
campus involvements, major, and their home state. Students were assigned a
pseudonym after the interview.
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Table 1
Participant Demographic Information
Name
Mary

Age
21

Class
Senior

Sex
F

Religion
Christian-NonDenominational

Involvement
Students against sex
trafficking

Major
Anthropology

Home
Same as
University

Shannon

22

Senior

F

Christian-NonDenominational

ASA, Missions Alive

Intercultural
Studies

Bordering
State

Rose

21

Senior

F

Christian

ASL, Mental Health
Awareness

Psychology

Same as
University

Meredith

20

Junior

F

ChristianProtestant

ResLife

History,
Spanish

Same as
University

Daisey

21

Junior

F

Christian

Sociology

Same as
University

Esther

20

Soph.

F

Christian

ES, Missions Alive,
Big Brother/Sister

Intercultural
Studies

Same as
University

Wilson

20

Junior

M

Christian
Eastern
Orthodox

Turning Point

Political
Science

Same as
University
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Benjamin

20

Junior

M

ChristianProtestant

Turning Point, Rugby

History

Same as
University

Elliot

23

Senior

M

ChristianPentecostal

CRU

Youth Ministry

Outside of
Region

Lisa

19

Soph.

F

ChristianMethodist

Chorus

Music Business

Bordering
State

Peter

21

Senior

M

Christian-NonDenominational

SC, Cheer

Biology

Bordering
State

Easton

21

Junior

M

ChristianProtestant

ResLife, Urban
Outreach

Healthcare
Management

Bordering
State

Katie

19

Soph.

F

ChristianPentecostal

Greek Life

Psychology

Same as
University

Hannah

19

Soph.

F

Christian-NonDenominational

FYP student Worker

Nursing

Outside of
Region

Susan

19

Soph.

F

Christian

Community Builder,
SC, Big
Brother/Sister

Communication

Same as
University

Jack

21

Junior

M

Christian

Intramurals

Health Care
Admin

Bordering
State
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Participant ages. All 16 participants were between the ages of 19-23 and fell
within the typical age range of their class standing. Four students were 19 and
sophomores, four students were 20, one of which was a sophomore while the other
three were juniors. Six students were 21, three of which were juniors and three of
which were seniors. One student was a 22-year-old senior, and one student was 23year-old senior.
Class standing. The research called for non-first year students in order to
capture the affects the CCCU institution may have had on their racial attitudes. The
interviews took place in October, so freshmen would not have had much time on
campus. Freshmen may also be experiencing a myriad of other challenges as it
relates to adjusting to college for the first time, which could skew or alter their racial
attitudes. As a result, all 16 participants were sophomores, juniors or seniors.
There was an even distribution between the three class standings, which
resulted in a spread of experience at the university. Five of the participants were
sophomores, all of them female. Six of the participants were Juniors, two were
female, and four were male. Five of the participants were seniors, three of which
were female, and two were male.
Religion. All 16 participants identified as Christian. Upon answering
Christian, each student was asked if the ascribed to a particular denomination. Five
students stated that they did not adhere to a specific denomination, four students
specifically stated that they were non-denominational. Three students said they were
protestant, two said Pentecostal, one student said Methodist, and one student said
Eastern Orthodox. The university at which the study took place adheres to the
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Church of God denomination, which no student interviewed specifically cited.
However, the Church of God is often grouped under the umbrella of Pentecostal.
Campus involvements. Each student was also asked if they were involved in
any groups or clubs on campus. Their involvements were wide ranging and only a
handful were mentioned more than once: Turning Point, ResLife, SC, Missions Alive,
and Big Brother/Sister. Table 2 lists each club and offers a brief description.
Table 2
Clubs and Organizations
Club/ Organization

Description

ASA

African Student Association- This group is focused
on supporting students from Africa and is open to
African and non-African students.

Missions Alive

A club for Intercultural Studies majors to plan and
attend mission trips throughout their time at the
university.

ASL

American Sign Language- A club for students to
learn and practice ASL.

Mental Health
Awareness Group

A club focused on supporting students struggling
with their mental health, or with loved ones
struggling

ResLife

Residential Life- Includes Resident Assistants and
Resident Chaplains that live and work in the
residence halls

ES

Evangelical Singers- A campus choir dedicated to
gospel music

Big Brother/Sister

A group of students that tutor elementary and
secondary students in the neighborhoods surrounding
the university
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Table 2
Clubs and Organizations
Club/ Organization

Turning Point

Description
A politically conservative club focused on
understanding and debating the current political
landscape from a Christian and conservative point of
view

CRU

Formerly known as Campus Crusade for Christ. The
organization is focused on winning people to Christ
and training them to evangelize.

SC

Student Council- This group functions as a student
activities organization crossed with student
government.

FYP Student Worker

First Year Programs. This office is focused on the
first-year experience, including orientation, and the
First Year Experience class for freshmen and
transfers.

Community Builder

A volunteer position in the residence halls focused on
building community through event planning and
relationships.

Major. There were a wide variety of majors represented by the 16 students,
with no more than two students holding the same major. Intercultural studies,
History, Psychology, and Healthcare Administration were each mentioned twice.
Anthropology, Biology, Communications, Music, Nursing, Political Science, Youth
Ministry, and Sociology were each mentioned once. Two students were double
majoring, Lisa in Music and Business, and Abbey in History and Spanish.
Home State. Students were asked where they call home, and 14 of the 16
listed a state in the Southeast. Of those 14, the universities home state was mentioned
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nine times (two male, seven female). Only two students were from a state outside of
the university’s geographic region.
Limitations/Delimitations
There were a number of limitations with this study. The first was that
participants may have been unwilling to share openly about such a sensitive topic.
Despite promises of confidentiality, the pressure to represent the Christian values
espoused by the institution may have been too great for students to openly disagree.
In order to mitigate this limitation, the researcher took time before each interview to
review the confidentiality agreement, and to describe the measures that would be
taken to ensure the security and privacy of the data (Merriam & Tisdell, 2016). The
researcher also emphasized the goal of the study was to accurately depict the lived
experiences of students as they were, not how they hoped to be (Merriam & Tisdell
2016). Presenting questions, and responding, non-judgmentally allowed the
researcher to create a positive environment for the participant. One way this was
accomplished was through bracketing (Creswell, 2014; Merriam & Tisdell, 2016).
The researcher examined their own beliefs about the topic and attempted to set them
aside before they entered into the research study. This self-reflection allowed the
researcher to identify potential responses to certain viewpoints and mitigate those
responses in order to remain as unbiased as possible.
Second, the researcher’s lack of a relationship with the students may have
limited the amount of which they were willing to share regarding their experiences.
The researcher attempted to mitigate this limitation by endeavoring to create a
positive interaction in which respect and a nonjudgmental attitude were emphasized
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(Merriam & Tisdell, 2016). The researcher opened the interview with some ice
breaker questions in order to put the interviewee at ease. Finally, the researcher
openly acknowledged the awkward position of sharing openly with someone the
participant just met and thanked the participant for their willingness to step into the
conversation.
A third limitation could have been a diluted sample that contained students
who were heavily involved on campus. Campus leaders may have been exposed to
specific training regarding race and diversity that is not available to the general
student population, and therefore would not give an accurate depiction of the lived
experiences of the general population at the institution. This limitation was mitigated
by asking for student involvement on the front end of the interview.
A fourth limitation may have been the researcher’s relationship to the
university being studied. In order to mitigate this limitation, the researcher ensured
the students that their answers during the interview would be kept completely
anonymous, and reviewed the protocols for safekeeping of information, and
anonymity. The researcher also emphasized that their goal was to understand the
actual lived experiences of students, not how he, or the university, hoped it to be.
All qualitative studies have inherent limitations. Reliability is difficult to
achieve in a qualitative setting, as human behavior is rarely static (Merriam & Tisdell,
2016). As a result, reliability is not based on whether a second study will yield the
same results as the first study, but instead, on whether the data is consistent with the
results (Merriam & Tisdell, 2016). The same is true of transferability. The results of
a single qualitative study may be transferable with varying degrees of confidence to
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specific situations, but it is impossible to transfer the results from this study to every
White college student at every Christian college (Merriam & Tisdell, 2016).
Additionally, the COVID-19 pandemic may have affected the research. The
interviews took place via Zoom, which may have been viewed as impersonal by the
participants. This medium may have led to less open responses and made
establishing a rapport more difficult. The effects of COVID-19 on student’s psyche
are currently unknown, but may have created additional barriers that could not be
foreseen.
Lastly, the murders of George Floyd, Ahmaud Arbery, and Breonna Taylor
have placed racism and its systemic nature at the forefront of American consciousness
(Hill et al., 2020). It is possible that the views of students have changed since these
murders. This was an integral piece of the study, but students may have found the
topic too emotional to discuss, which could have skewed the sample toward students
that believed strongly one way or the other about the presence of racism in America.
This limitation was mitigated by ensuring that students understood they did not have
to answer a question if they did not want to, and that they could stop the interview at
any time. The researcher also had the contact information for the counseling center,
and student care personnel should the student have requested it.
Delimitations. The CCCU institution chosen represented one university, and
only one region of the country. The CCCU has members across the United States and
each region of the country faces unique challenges and populations. Additionally,
CCCU institutions enroll non-traditional students. However, in order to meet the
requirements of a purposeful sample, only 18-24-year-old students were chosen as
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participants. This means the experiences of non-traditional age students were not
captured. The researcher also chose to focus specifically on non-first year residential
students as their experience with the university may have been more immersive.
Non-residential students may have similar or disparate experiences, but those were
not represented in this study. First year students are navigating multiple challenges in
adjusting to their new environment which may affect their experiences on campus.
They may also have limited experience to draw from considering the short amount of
time they have been on campus.
Ethics
The sensitive nature of this topic required the close monitoring of ethical
principles throughout the study (Patten, 2014). Exploring this sensitive topic could
have led to guilt, shame, anxiety, or insecurity for the participants. It was vital that
the researcher presented questions non-judgmentally (Merriam & Tisdell, 2016).
Attempting to remain unbiased throughout the process decreased the likelihood that
participants experienced these negative emotions as a result of the research study.
Additionally, providing ample space for the participants to discuss their thoughts
assisted with the processing of negative emotions. The participants were assured that
the information they provided would be safeguarded and that only the researcher
would be able to associate their name with their responses.
The researcher took the necessary steps to remain in compliance with the
ethical principles of research outlined in the Belmont report (U.S. Department of
Health and Human Services, 1979). Respect for persons was upheld by treating the
participants as autonomous agents. The researcher ensured that students were
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participating voluntarily and that they had all the information needed to make an
informed decision about whether they wished to participate. Participants were also
able to step out of the interview at any time. The adherence of respect for persons
was accomplished by providing an informed consent form for each participant to read
and sign.
The principle of beneficence as outlined by the U.S. Department of Health and
Human Services (1979) was adhered to by assessing the risk and benefits of the study
consistently throughout the research process. Questions were crafted to allow
participants the freedom to share their experience; leading questions were avoided.
The researcher remained nonjudgmental as participants revealed their responses in
order to mitigate the possible psychological harm they might experience by
presenting a view contrary to their institution’s stated beliefs. The researcher
constantly assessed the wellbeing of the participant and highlighted that they could
halt the interview at any time. The benefits of the research were also clearly defined
for participants prior to the beginning of the interview.
Finally, the principle of justice was addressed by treating participants fairly
throughout the process (U.S. Department of Health and Human Services, 1979).
Participants were chosen in an unbiased manner, and only the specific criteria needed
to complete the study was utilized in the selection process. Although participation
was limited to White students, the potential benefits of the study apply to all students
on CCCU campuses as more is understood about the racial attitudes present on
CCCU campuses.
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Chapter IV: Results
The purpose of this phenomenological study was to explore the current racial
attitudes of White students at a CCCU institution in relation to their lived experiences
with Black people. From this goal, two main research questions followed: (1) What
are the lived experiences of 18-24-year-old, White, non-first year, residential students
attending a CCCU institution in the United States as they relate to Black people? (2)
How have students’ lived experiences affected their current relationships, attitudes,
and beliefs about Black people at their institution and in their community?
Although semi-structured interviews were the primary source of data
collection for this study, the researcher also completed a document analysis in order
to further understand the context of the institution. A pseudonym (Regional
University) will be used for the name of institution. There were a series of events
related to race and racism that occurred at or around Regional’s campus. These
events, as well as the history of the university, formed the foundation of the document
analysis.
Document Analysis
Prior to interviewing the participants, a document analysis was conducted by
the researcher. This analysis covered the university’s current racial demographics, as
well as a study of the recent history of racism on and around campus utilizing local
and university newspapers, historical archives, press releases, and social media posts
made by constituents of the university and community.
Background and history of the university. Regional University is a private
institution in the southeast affiliated with a Christian denomination. With an
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enrollment of 5,189 students, Regional experiences a graduation rate of
approximately 56% while the retention rate hovers around 78%. (Regional
University, n.d.). Regional’s enrollment by race and ethnicity breaks down to 83%
White, 5% Black, 4% international (non-resident alien), 3% two or more races, 3%
Hispanic or Latino, and 1% Asian. The racial breakdown of the faculty at Regional
University is less diverse than the student body: 89% White, 3% Hispanic or Latino,
3% Black, and 2% Asian. Regional was initially desegregated in the mid-1960’s
(Sherman, 2018), but the university has remained predominately White throughout its
history.
Recent history of issues related to race. As the United States has faced
movements geared toward greater equality, so too has Regional University been
forced to reconcile its own place in creating a safe environment for the marginalized.
Although Regional has typically taken a stance of inaction, there are signs that recent
events have led the university to a tipping point where inaction is no longer
acceptable.
“Make America White Again.” In 2016, a candidate for a congressional seat
in the House of Representatives ran a series of racist advertisements supporting their
campaign (Ellis, 2016). One of the campaign slogans read, “Make America White
Again” which was originally posted on a billboard in a county that sits adjacent to the
county in which Regional University is located. Later that year, the candidate placed
the same billboard in the hometown of Regional University less than two miles from
campus. Although students and professors alike attended protests at the site of the
billboard, Regional University did not issue a statement condemning the billboard,
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according to their archive of press releases. One professor attended the protests
despite being warned by colleagues to stay away (Sebring, 2016). Wheeler responded
with the following words:
Whenever another gospel that is a heretical form of the message of Jesus
presents itself, on campus or outside somewhere else, I think it needs to be
silenced with a loving, truthful representation of what [God’s] will on earth as
it is in heaven. (Sebring, 2016, para. 17)
Despite the actions of faculty, students, and staff at Regional, the University remained
silent on the issue.
Mike Pence. Former Vice President Mike Pence spoke at Regional University
while serving under former President Donald Trump; Pence was brought to campus
by America First Policies, an organization created to support former President Donald
Trump’s policy agenda (Heron, 2018). Although the event was hosted in the
Regional University auditorium, it was not technically sponsored by Regional. In
fact, a petition was launched by a Regional student asking for the university to cancel
the event. In response to the publicity the petition received, the student said, “Jesus is
about justice, is about love, is about grace. It's a beautiful thing to know that we're
not alone in this and that people really agree and have a heart for the minorities that
America First policies oppress” (Heron, 2018, para. 6). The event was not canceled,
and protests were held outside on the day of the event.
George Floyd. On May 25th, 2020, George Floyd was murdered by a
Minneapolis police officer, Derek Chauvin (Hill et al., 2020). A store clerk called the
police department after receiving what he believed to be a counterfeit $20 bill from
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Floyd. During his arrest, Floyd was pinned to the ground by Chauvin, who held his
knee on Floyd’s neck, suffocating him. Chauvin and three other officers, Thomas
Lane, J. Alexander Kueng, and Tou Thao, were fired by the police department.
Chauvin is facing charges for second degree murder, while the other three officers are
being charged with aiding and abetting second degree murder (Hill et al., 2020).
On May 30th, the president of Regional University, Dr. Edward Fable
(pseudonym) (2020), issued the following statement on “the current racial tensions in
our country”:
While Regional does not embrace racist policies, we are part of a broad racial
fabric which is deeply damaging to tens of millions of our brothers and sisters
in the human family, and we have a responsibility for that larger societal
reality. (para. 5)
This letter acknowledged the hurt many were feeling, and cited that the United States,
and Regional University, still have a long way to go to stamp out racism. However, it
did not cite any previous wrongs of the University nor a plan for action to move
forward.
Confederate Statue. During the summer of 2020, a Regional University
student started an online petition to have a Confederate monument moved from its
current location just off Regional’s campus to a more historically appropriate location
(Regional Newspaper Editorial Staff, 2020). The monument in question was erected
in 1911 by the Jefferson Davis Chapter of the United Daughters of the Confederacy.
The monument is of a Confederate soldier, and an inscription on the base reads, “To
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our known and unknown Confederate dead. 1861-1865”. The student that started the
petition wrote:
Though this symbol is a reminder of our past, it does not represent our future.
Because this statue is intended to promote fear and segregation, its removal
proclaims that [this town] is intent on recognizing our past and refusing to
honor such abhorrent history. To remove this statue shows that [this town]
welcomes and encourages racial diversity and Christian values of love and
acceptance. (Regional Newspaper Editorial Staff, 2020, para. 9)
The petition to move the statue to a museum or to the local Civil War cemetery
garnered over 11,000 signatures while sparking counter petitions at the same time.
These petitions argued that the historical significance of the monument was too great
and that it should remain at its current location (Regional Newspaper Editorial Staff,
2020). The petitions led to in-person protests for both sides that lasted through the
month of August. Ultimately, the city council claimed they were unable to remove
the statue. Despite a Regional student starting the original petition and the presence
of Regional employees and students at the protests, Regional University did not
comment on the monument’s existence nor its proximity to campus.
Diversity Office. In the summer of 2020 Regional University announced the
formation of a Diversity Office (Regional University, 2020). Prior to this
announcement, Regional did not have an office dedicated to serving students of color
nor international students. The announcement was made 24 days after the murder of
George Floyd and 10 days after the petition to remove the Confederate monument
was created. Although these two events occurred just days before this announcement,
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neither was mentioned in the press release for the creation of the office. The
president wrote:
This is a step forward for us as we work toward becoming a campus which is
known for our welcoming spirit to all students and staff of all backgrounds.
We are eager to make Regional University a place where students and staff of
color can thrive, more now than ever. (Regional University, 2020, para. 2)
In response to the formation of the office, some students felt it should have been
created long ago, but they were pleased to see it finally happening. The student chair
of the Diversity Council at Regional University, said, “The racial climate right now is
very intense, and although I think Regional is behind in enforcing diversity
intentionally, I think we are on the right track. Better late than never” (Chatterick,
2020, para. 10).
Current Clubs and Programs. Regional University is home to several active
clubs and organizations that focus on supporting students from various ethnic and
racial backgrounds. The umbrella organization for these clubs is known as the
Diversity Council. Regional University’s webpage list three clubs as part of the
Diversity Council: the Black Student Union (BSU), the Asian Council, and the
African Students’ Association (ASA) (Regional University, n.d.). The Diversity
Council’s Facebook page lists three additional clubs: Latinos Association, a Step
Team, and an international student organization (Regional University Diversity
Council Facebook Page, n.d.). The mission of the Diversity Council is as follows:
“Our mission is to help the students of Regional University appreciate the unique
aspects of all cultures so that we may recognize, respect and revel in our diverse
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heritages while sharing Regional's campus as our home” (Regional University
Diversity Council Facebook Page, n.d.).
In addition to the student-led Diversity Council, Regional University also has
a Cultural Diversity Committee made up of faculty and staff. The goal of this
committee is written in this manner:
The Cultural Diversity Committee raises awareness of diversity issues on
campus and implements programs which highlight minority cultures. This
committee is also responsible for creating and implementing a plan for
increasing the cultural diversity of the faculty and the student body. (Regional
University, n.d.)
The committee members are also listed on the site with contact information for the
chairperson.
The document analysis provided insight into the culture of the university.
However, the participants in this study came from varied backgrounds, particularly
related to race, which created a range of viewpoints on the topic. In order to
consolidate the research in an effective manner, the researcher categorized the
participants of the study.
Categorization of Participants
White racial identity theory (Helms, 1993) and Baxter Magolda’s (2001)
theory of self-authorship formed the theoretical foundation for this study. The six
stages of White racial identity (Helms, 1993) theory are as follows:
7. Contact
8. Disintegration
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9. Reintegration
10. Pseudo-Independence
11. Immersion
12. Autonomy
The four stages of the theory of self-authorship (Baxter Magolda, 2001) are as
follows:
1. Following Formulas
2. Crossroads
3. Becoming the Author of One’s Life
4. Internal Foundation
Detailed explanations of each stage can be found in the literature review. Both Helms
(1993) and Baxter Magolda (2001) view these stages as spectrums, noting that people
are continuously moving through the different stages rather than completing one stage
before moving on to the next. Additionally, those in the same stage may have
varying levels of understanding compared to one another. With that in mind, each
participant has been categorized into one of three groups, with each group
representing the researcher’s understanding of where each participant may fall on the
spectrum of the two theories.
During the interview process, the researcher was able to identify a group
categorization by the participants’ level of education on issues related to race, as well
as their beliefs about race relations. This could have been somewhat subjective, so
several questions were identified to serve as markers for group placement.
Participants’ ability to correctly identify and explain the prevalence of systemic
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racism, White privilege, and White supremacy were all considered vital to their group
placement. Secondly, their desire to work toward racial and social justice in the
future was considered important, as it communicated their understanding of the role
they hold in establishing an anti-racist future. Their proclivity to discuss race with
friends, family, and professors was also considered. The categorization of the
participants assisted with identifying larger themes based on the participants’
collective understanding and experience with race. Figure 1 below identifies key
characteristics of each group. While not all participants fell into a clearly defined
position for every question, each group had an overall penchant for certain trends.
Group One- Educated
• Defined systemic racism, White privilege, and White Supremacy
• Believed in their prevelance
• Desired to work toward racial justice
• Most likely to have had positive discussions with their family about race
• Most likely to have friends that are Black
• Most likely to talk to their friends about race related issues
• Most likely to talk with their professors about race
• Most likely to have increased their racial education since spring 2020

Group Two- Novice
• Described a basic understanding of systemic racism, White privilege, or White
supramacy, but were unsure of their prevelance
• Most desired to work toward racial justice
• Less likely to have positive conversations with their family about race
• Most likely to have grown up in a predominately White area
• Most likely to believe college has affected their views on race
• Less likely to talk to friends or professors about race
• Have increased their education on race related issues since spring 2020

Group Three- Denier
• Did not believe in the existence of systemic racism, White privilege, or the
prevelance of White supremacy
• Did not desire to work toward racial justice
• More likely to have received negative implicit messages about Black people
• Least likely to believe college has affected their views on race
• Least likely to talk to their friends about race
• Did not engage in discussions with their professors about race
• Least likely to have increased their level of education about race since spring 2020

Figure 1. Categorized group descriptors
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Group one: Educated. Participants categorized into group one were well
educated on topics surrounding race relations in the United States. They expressed a
complex understanding of the systemic issues faced by Black people, and how White
people contributed/contribute to these issues. Rose, one participant in the study,
provided an example of the kind of answers educated students in group one gave
regarding systemic racism:
Systemic racism, essentially, means that racism is built into the foundations of
our society and our government, and that when these traditions, beliefs, laws,
when we started to set these up hundreds of years ago, it was in a time where
racism was not only ideological, but very much in practice: there was slavery,
there was segregation. And so, these ideas have now carried into the 21st
century. While we don't have mass slavery, we don't have mass segregation,
but those ideologies are still in place, so that there is an unequal distribution of
resources, safety, and things like that. These ideologies prevent Black people
from receiving the equality that they should.
Students in this group fell into the Immersion stage or the Autonomy stage of White
racial identity theory (Helms, 1993). Some participants were in the beginning stages
of understanding White privilege and how they benefit from it, while others were
further along in accepting their own privilege. These participants were the furthest
along in understanding what it means to be White. Students in this group were also
categorized into the Becoming the Author of One’s Life stage or the Internal
Foundation stage of Baxter Magolda’s theory of self-authorship (Baxter Magolda,
2001). Participants in this group were in the process of establishing their own beliefs
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about race and were utilizing the relationships they developed in college to help
negotiate these beliefs. Some were further along in establishing their beliefs, but all
were shedding parts of their past understanding to draw new conclusions about race
in America.
Group two: Novice. Participants categorized into group two were somewhat
educated on issues pertaining to race. Many had only recently begun to think about
the prevalence of racism in society and did not fully understand how their own White
privilege played a part in maintaining the present circumstances. Easton, another
participant in the study, spoke about believing White privilege was present in society
but displayed an uncertainty about how it functioned that was typical of group two:
I wouldn't say it's [White privilege] true to all society. I would say it's true to
some people. I mean, I personally was super blessed. My parents had good
jobs, and I didn't have to work to help them pay for rent or anything…But I
see a lot of White people who just aren't in great situations, and a lot here in
[the South]. So, I don't think being White necessarily means you're in the best
spot ever, but I do think just proportion wise…we're starting off in the better
position.
All of these participants had experienced an upbringing where their family and
friends were overtly discriminatory or where race was not mentioned. Students in
this group fell into the Pseudo Independence stage or the Immersion stage of Helms’
(1993) White racial identity theory. Some were in the beginning stages of their
curiosity about other races, while others were beginning to understand White
privilege and challenge their biases. These participants were also categorized into the
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Crossroads stage or the Becoming the Author of One’s Life stage of Baxter
Magolda’s (2001) theory of self-authorship. Many of these students had recently
come to the realization that they wanted to establish their own beliefs separate from
the influences of their past, while others were further along in establishing those
beliefs. Overall, this group was marked by a basic level of understanding their own
privilege, and how the existing systems lead to the oppression of Black people in
America. However, they were not to the point where they knew how to move
forward with this knowledge.
Group three: Deniers. Participants in group three were uneducated on
matters relating to race. These students expressed problematic ideals surrounding the
existence of racism and their own White privilege. This group was marked with a
denial that these were, in fact, issues in our society, and a belief that White people
were in danger of facing discrimination due to the increased coverage of racism.
Wilson epitomized these beliefs throughout his interview, but his response to defining
systemic racism explained his view well:
Systemic racism would be… an institution or a system that ingrains racism in
those who interact in it and are employed in it, which is not something I
believe is a legitimate thing. In order for there to be systemic racism, you'd
have to have… an institutionalized country or aspects of the country that are
built solely on oppressing one race or another. And that simply does not exist
in America in this present day. You can make the argument it did exist in the
past, you'd be wrong, but you can more easily make that argument….
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The problematic viewpoints expressed throughout the interviews of those in group
three speak to their belief that we live in a post-racial society. Therefore, these
participants were categorized into the Contact stage, the Disintegration stage, or the
Reintegration stage of White racial identity theory (Helms, 1993). Some of these
students were oblivious to racism due to a lack of experience with Black people, in
particular. All of the students in group three were adamant that they were not racist;
however, based on their responses, it appeared that they had committed to their own
racial superiority in practice. Students in group three were also categorized into the
Following Formulas stage or the Crossroads stage of Baxter Magolda’s (2001)
theory of self-authorship. These students were raised in homes where race was not
discussed, or racism was accepted as necessary due to the actions of people of color.
Overall, this group believed America exists in a post racial society, and that White
people have more to fear than people of color.
Past Experiences and the Influence of the Family
Regardless of their categorization, many of the participants shared similar
backgrounds regarding their experiences with and discussions about race.
First discussion about race. Nine students explained that they did not have
any discussions with their parents or close relatives about race growing up. Some
cited learning about history in middle and high school as their primary exposure to
discussions about race. Mary said:
We had classes about the Civil War, like during history classes, the Civil War
would be brought up. So, it was briefly mentioned, whether it was about
slavery or not, that whole kind of, you know, there's a debate whether the
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Confederacy, or the Civil War was about slavery or not. So, we talked about
that a little bit through my primary to secondary education.
Other participants mentioned incidents which forced the conversation. In reference to
his first discussion about race, Peter, who would have been nine or ten at the time,
said, “I would say probably the first time was 2008 election with Barack Obama. I
think before that, I don't really remember a time. And honestly, like, it wasn't ever
something we really brought up too much.”
Seven students were directly spoken to about race at a young age by their
parents or grandparents. Of those seven, two students had overtly discriminatory
discussions with members of their family. For instance, when Susan’s grandfather
discovered that she had a crush on a biracial student in third grade, he told her:
I know you have this crush on this boy, but I want you to think about that
really carefully because he's a different color than you… because when I'm
older, if I still have crushes on boys like that, and I'm married, then my kids
will be mixed race, and that's not okay.
This brief interaction with her grandfather shaped Susan’s relationships with people
of color through high school.
Wilson could not remember a specific time that anyone in his family brought
up race until it became more frequently discussed on the news:
I do remember that as the news media became more and more frenzied with
race related issues, discussions of that nature became more frequent in my
household with my dad as he was trying to teach me how to properly respond
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to what was going on in the news, and reality, and to people who are overly
fanatical.
Four of the seven students were told some version of we are all equal and loved by
God. Daisy summed it up with, “I think I had a lot of general platitudes about race
just in my life. And people being like, you should treat people equally but not
necessarily sit down, specifically go over issues.” Only one student, Meredith,
claimed to have intentional conversations with her family about race from a young
age, although she could not recall any specific conversations prior to elementary
school.
Predominately White areas. Twelve of the 16 participants communicated
that they grew up in areas that were predominately White. This included their
neighborhood, church, and school. Six of the seven students from group two were
from a predominately White area, as well as three of the four students from group
three. Of the four students not from a predominately White area, only two cited
specific relationships with Black people growing up; Rose had relationships with
Black people who had recently immigrated to the United States while Jack was
friends with Black people from the U.S.
Implicit messages. Participants identified three negative messages that they
felt were implied by their friends and family members while growing up: Black
people are dangerous, Black people are poor, and interracial relationships are
inappropriate or risky. One of the five students (20%) in group one identified an
implicit message, three of the seven (43%) in group two, and three of the four (75%)
in group three. The majority of students in group three experienced implicit messages
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from a young age which perhaps contributes to their current set of beliefs regarding
Black people. Group one, on the other hand, had the lowest rate of reporting implicit
messages which could be why they are more likely to empathize with Black people
and the systemic structures inhibiting them.
Black people are dangerous. The implied message that Black people are
dangerous came up three times throughout the course of interviews. Hannah was able
to look back and identify the double standard held by her family regarding Black and
White people:
Like if we were driving down a road, and we saw like, a Black man, and he
was wearing like, a hoodie or like, whatever, and they were like, oh, he looks
like sketchy or suspicious or whatever. I feel like that happened, like a couple
times, or whether it was like a homeless Black man or something. But if like,
that man would have been White I don't think that would have been said about
him. And so, messages like that, where it's like, Black people equals danger.
This implicit message was one Hannah relayed she was only recently able to identify
as problematic.
Black people are poor. This message was expressed four times in various
ways throughout the interviews. The idea that Black people come from poor
backgrounds, or that their station in life is a result of their skin color was represented
most clearly in Katie’s anecdote about spending a summer in Memphis:
Because they have, that sounds bad, I don't want to like classify but they have
a completely different role in society in other places than they did where I'm
from…And so I think like in Memphis and Atlanta, places like that, Black
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people are like very high up in businesses and things like that. And I knew
that that existed, but I wasn't seeing that firsthand.
Whether it was the reality of the Black community in their area or what they chose to
see is unknown, but many students were only now starting to realize the systemic
implications of this thought process.
Interracial relationships are inappropriate. This implicit message was
mentioned three times throughout the interviews. In addition to Susan’s story about
her grandfather’s comments discussed earlier, perhaps most telling was Mary’s belief
that her family was completely fine with her dating a Black person. Despite her
family’s acceptance of the relationship, they still felt it was important to discuss the
potential risks:
Sometimes I [Mary] was in those relationships when racial tensions were very
high in the U.S. in general, and so it would get brought up. Particularly my
mom was like, she didn't see a problem with it, but she was worried for me
because she thought other people would have a problem with it and say
something to me about it.
Present Understanding
Students selected for this study had previously completed at least one year of
college at Regional University. This stipulation was specifically chosen in order to
compare participants’ past experiences with their time at Regional, and how both
have contributed to their present understanding of race-related issues. Nine of the 16
participants reported that their views on race had changed or deepened since coming
to Regional University. Considering that the majority of participants did not discuss
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race with their family, came from predominately White areas, and have now entered a
predominately White university, it is important to note that they still feel their views
have been challenged. Students pointed to discussions with professors, conversations
with friends, and programming across campus as ways in which they have engaged
with these topics constructively. Mary, a senior, compared her time in high school to
her time at Regional:
And so that's kind of how it [high school] was…it was more one sided on that
argument [presence of systemic racism] I'd say, whereas in college, I was
introduced to both sides of that argument. And like I said, the concept of race
was really challenged for me.
Peter discussed how formational his experience on the Student Leadership Council
was in shaping his views on social justice:
I joined a social justice committee. I knew nothing about social justice before
I came to Regional. It was just something we never talked about. I never
even thought it was an issue… And through that, I was really able to, I was
really challenged by the people who were around me to expand my
worldview.
Even students in group three reported gaining perspective as they listened to other
students’ viewpoints. Benjamin explained, “I've definitely gained more of a
perspective here - more on how people think and why people think the way they do
about certain things, like, you know, race, class, and all that.” Despite the selfreported increased perspective and challenges to their previous beliefs, there was still
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a lack of real interaction with students of color and a hesitancy to discuss the truly
difficult issues relating to race.
Black friends. Six of the sixteen participants reported currently having close
Black friends at Regional. Three from group one, one from group two, and two from
group three. Those who reported having friends explained that they met them
through their particular living arrangement (roommate, suitemate, or on their hall) or
through a campus club. Those who did not have any close Black friends attributed it
to a lack of opportunity due to few Black students at the university or to divergent
interests. It is interesting to note that 60% of group one had at least one close Black
friend, perhaps contributing to their increased understanding of race related issues. It
is also important, and surprising, to point out that 50% of group three reported having
close Black friends.
Talking with friends about race. Most of the participants reported only
having White friends, so when asked whether they talked about issues related to race
with their close friends, it was notable to find that even talking to other White people
about race gave students a certain level of discomfort. Six of the 16 students reported
having conversations about these issues with their close friends. Of those six, three
were also students who claimed to have close Black friends. The other three reported
not having any close Black friends, but still engaging in conversations about racerelated issues with their friends. The 11 participants who did not have conversations
about race relayed a number of reasons for their lack of dialogue. For example,
Susan said, “I think there's less conversations with people who believe differently,
and people who are more against the Black Lives Matter. I don't have as many
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conversations with friends like that because I don't think those conversations are
usually productive.” The belief that there was no point in discussing these issues with
people who did not agree was brought up several times. Others, like Peter, gave a
different reason for why they did not talk about race-related issues with their friends:
Because I think we like to avoid issues. And so, like in avoiding it, we can act
like it doesn't, it's not that big a deal, or that we weren't ever a part of it, and so
like that we’re not the issue either.
The lack of conversation about issues related to race was frequently mentioned, but
many participants did note that the number of conversations had increased since the
murders of George Floyd, Ahmaud Arbery, and Breonna Taylor during the spring of
2020.
Discussions with professors. The lack of conversation with friends about
race-related issues was compounded by the lack of conversation with professors as
well. Students who majored in International Studies or Sociology reported frequently
discussing issues surrounding race in America in their classes. Students outside of
those majors reported avoidance or possibly a brief mention by professors before
moving on to the topics on the syllabus. When asked about her professors discussing
race related issues, Katie said:
I feel like maybe it's brushed up like on I don't know, I feel like, um, a lot of
the professors are very aware that they don't want to, like, put their opinions
out there. Which I actually appreciate a lot. Like, it's not, I'm just listening to
their opinion, they want me to think for myself.
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The line between personal responsibility to stand against racism and the effect it
might have on constituents is one that was brought up frequently, particularly when
students began discussing the Confederate monument near campus, but also when
discussing the professor’s duty. Jack said, “They [professors] didn't want to offend
anybody. They don't want to start a big argument or debate in middle class. We're
supposed to be focused on something else.” Overall, unless a class was specifically
focused on social justice, race relations, or international affairs, race-related issues
were rarely discussed.
Social pressures. Throughout the interviews, students began to mention the
social pressures at the university to either discuss or ignore race-related issues. Rose
mentioned that some students at Regional felt a fear of consequences if they were too
open about social justice:
Researcher: Do you think that the fear of consequences are consequences
from Regional…or consequences from other students?
Rose: I would say, mostly from other students, and the social consequences
of, you know, kind of this idea of, you know, why do you keep bringing this
up? Why can't we just move past it?
Although most students agreed with Rose’s perspective, Susan viewed the pressure
from the opposing direction:
I think most of the leadership on campus worked hard to be respectful, and to
support Black Lives Matter and to support people of color and Black people.
So, I think there is some pressure to be respectful. But I would say like, it's
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beneficial pressure, because I think it shouldn't be controversial to respect
people.
The social pressures discussed are likely related to the lack of conversation
surrounding the topics of race and social justice in general. The impact of attending
Regional University was reported to be vital in changing or expanding student
perspectives on race and social justice. However, conversations about these topics
were still minimal.
Qualities that led to racism. There were several characteristics that students
identified as common traits for people they considered to be racist. These came up
through the course of the conversation and were not the direct result of any one
question. These qualities included age, location, and political stances.
Older generation. Many students discussed the idea that older generations
were more racist than their generation. This was in reference to their parents and
grandparents who would likely fall into Generation X, or the Baby Boomer
Generation. Some specifically mentioned people in their own lives, like Elliot who
said:
Specifically, my grandfather he grew up at a time where racial tension was a
big thing. And Whites and Blacks were kind of segregated and were
constantly against one another. So, he's still in that mindset to where he is
fine with using certain words.
Hannah also spoke specifically about one of her grandparents, but in this case, there
was a disconnect between her grandmother’s words and actions that she attributed to
her age. Hannah previously mentioned her grandmother teaching her to treat
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everyone equally when she was younger, but later in the interview, she discussed how
this grandmother was upset about the BLM movement. She said:
She always, you know, taught me to not treat anyone differently based on the
color of their skin. And so, I think she just thinks like, oh, that's kind of how
the world is now. We're not treating anyone differently. We all can vote,
right? We all can get an education. And so, I think in her mind, she's like, we
are equal, all lives already do matter. Why are you fighting for Black lives?
You know, they already fought for that years ago, in my time, and, you know,
racism doesn't exist anymore in some capacity.
Hannah’s understanding of these contrasting positions held by her grandmother was
unique among participants, but the idea that equality had been reached was alluded to
by many participants. Students in group three expressed similar ideas surrounding
the existence of a post-racial society.
Regional prejudices. Participants consistently mentioned the southern states
as a place where racist ideals flourished compared to other parts of the country. Lisa
discussed the presence of racism in the South and believed that it might be less
present in the northern part of the country:
I think like, in Mississippi, White privilege is still a very big thing, like, a boss
will probably look at a White person for the job in their background more than
a Black person. But in some other places, like up north or things like that,
where it's more evenly spread out, I think it could be different there.
Daisy, in group one, believed her increased understanding of issues related to racism
came from her parents, who were both raised in northern households:
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Even though my family is in the south, like, both my parents are kind of from
up north, like their parents migrated down, but they were raised in very, like
northern type households. So, I didn't get as much bias as I think a lot of my
friends.
The location of Regional University in the South also prompted concern from
participants who believed that Black students had more to fear going to college in the
southern part of the United States. Rose said, “I've heard from Black students,
especially living [here], and the type of city that this is, that they have maybe a
greater sense of awareness, and that they have to be more careful.”
While the South may represent a stereotypically more racist portion of the
country, none of the participants were able to offer evidence, other than anecdotal, as
to why they felt the South was more racist. Additionally, their experience with
racism was rooted in the South, but they did not have much, if any, experience living
in another part of the country to compare.
Politics. Participants were more likely to mention an association with being
politically conservative with embracing racist ideals. Elliot, who claimed he was not
racist but repeatedly expressed problematic ideals surrounding racism, was asked if
he believed many students at Regional would think similarly to himself. He
responded, “Yes, I think that some will, but there's no telling. I don't know for
sure…I think that again, we're a Republican state. So maybe, but that's just a small
factor.” Katie, from group two, discussed how her family was in law enforcement
and so she was raised with a certain set of beliefs regarding police brutality. As she
grew older, she was able to form her own opinion, and now thinks more “liberal”
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about the issue than many of her friends and family who are “conservative.” Susan,
also from group two, expressed support for the BLM movement; when asked if she
discussed this with her friends, she responded, “I'd say it depends on the friends I'm
with, um usually, when I'm with my more liberal friends, we talk more about it,
because we're all kind of on the same page about it.” The idea that being
conservative is associated with being racist was discussed numerous times by
participants, despite the lack of scripted questions specifically asking for their
political leanings.
Terminology. In order to gain insight into the students’ present
understanding of basic terminology related to race relations, the researcher asked
participants to define a series of terms in the following order: social justice, racism,
systemic racism, reverse racism, White privilege, White supremacy, and colorblind.
The researcher gained insight into the impact of understanding basic terminology on
the racial attitude of each student, as well as their overall understanding of how
racism functions on a systemic level in the United States. The majority of students
were able to define terms at an acceptable level, but when asked how they felt about
each term, their perspectives shed light on their racial attitudes.
Racism. Racism has been defined as taking prejudice and discrimination and
supporting it with legal authority and institutional control (Gibbons, 2018; Ming Liu,
2017). Utilizing this definition, only two of the 16 participants cited anything
systemic when defining racism. Most students defined some form of prejudice or
discrimination by leaving out the systemic piece that makes racism possible. In
addition, students did not focus on any specific actions being necessary when
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defining racism, and instead talked about it as a feeling or belief. Susan said, “I think
racism is the view that people of other races are less than your own or inferior to your
own.” Similarly, Esther said, “I think that racism is a preference towards your own
race, whether acknowledged or not.” As Susan and Esther explained, many of these
students felt that racism was as simple as liking your own race more than other races.
However, more detail was shed on their understanding when they were asked to
define systemic racism.
Systemic racism. Despite the omission of the systemic pieces that make
racism possible in their definition, almost every student was able to define systemic
racism or provide examples of what it looks like in American society. Feagin (2006)
defined systemic racism as “…the racist framing, racist ideology, stereotyped
attitudes, racist emotions, discriminatory habits and actions, and extensive racial
institutions developed over the centuries by Whites” (p.12). Students from groups
one and two expressed an agreement with the presence of systemic racism at varying
levels, but students in group three operated from the belief that it does not exist, or in
other words, that they live in a post-racial society. Students from group three often
turned the conversation back to hardships experienced by White people or how a
belief in systemic racism was dangerous to individuals and society as a whole. Elliot
returned to the mistreatment of White people on multiple occasions throughout the
interview:
Whenever a White kid would act up, they would be treated just like a Black
kid, and vice versa. No one was treated really differently in my high school.
Now, when it came to the other way around, White people being mistreated,
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because the teacher was Black and racist, there was, I did see that, and other
kids saw it.
The expression of these ideals was not exclusive to students from group three, but
they were the most forthright about their belief that White people were treated poorly
just as often as Black people.
Reverse racism. Reverse racism is the idea that White people have replaced
Black people as the primary victims of discrimination in the United States (Putnam,
2017). Again, students identified the systemic pieces needed for racism to occur,
despite not vocalizing these thoughts when asked about racism in general. When
asked if students knew what the researcher meant by the term “reverse racism”, the
general response was a belief that it was a “bogus” term, as Benjamin said. However,
students from group three believed the term was inaccurate for a different reason than
most of the students in groups one and two; they felt that reverse racism was
inaccurate because “racism is racism” as Benjamin went on to explain. Wilson called
it, “racism by a different name.” In this case, those who denied the existence of
systemic racism also believed that White people could experience racism just as any
Black person could in the United States. The majority of students from groups one
and two, however, believed the term was flawed because White people could not
experience the systemic pieces required for racism to exist. Mary said, “I'm not sure
that would fit into my category of racism; that would fit more into my categories of
prejudice and biases and stuff like that.”
Colorblind. Throughout the interviews, the researcher began to notice that
many students expressed the idea that being colorblind in regard to their views on
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race was a negative characteristic. The researcher began to ask students directly if
they could define the term colorblind and explain how they felt about the term.
Colorblind is defined as refusing to acknowledge the differences that exist for people
of color in society under the guise of equality (Bonilla-Silva, 2015). The majority of
students recognized that a colorblind ideology did not represent a healthy way to
approach race relations. They were able to identify how refusing to see another
person’s race could be detrimental to understanding their identity. However, several
students simultaneously espoused ideals that represented a colorblind viewpoint
(we’re all the same, we’re all equal in God’s eyes, etc.). While some of these
platitudes contain truth, they can lead to a colorblind viewpoint that refuses to
acknowledge the pain and struggles of POC in the United States.
White Privilege. The majority of students were able to identify White
privilege as the advantages taken for granted by White people that people of color are
unable to benefit from in the same context (DiAngelo, 2018). Many also agreed that
White privilege existed in some form in the United States, while acknowledging that
many of their peers take issue with the terminology. Daisy said:
I would say in general, that if you haven't been introduced, and it's not well
explained to you, I think people can have, White people particularly, can have
a hard time thinking about that [White privilege]. Because a lot of people can
be like, well, I came from a poor socio-economic background, I don't see
myself as privileged. But like, you don't experience the systemic issues.
As Daisy mentioned, many participants were also able to identify that people of color
are at a disadvantage because of the systems that have been created in the US.
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However, there were students who conflated White privilege with socio-economic
and/or regional privilege. In their minds, the privileges of being wealthy or growing
up in a certain part of the country, negated any disadvantages one might experience
because of their race. Elliot said:
And in my high school, I never saw racism being a problem. In fact, I saw a
lot more people standing up against racism and seeing it for Black people,
because they all came from the same background. And I think that economics
plays a part in it. I think, again, like I said, how you carry yourself, where you
come from, I think it all plays a part in that.
There was one student, Wilson, who denied the existence of White privilege
altogether. Helms (1993) wrote that understanding White privilege was key to
developing a positive White racial identity. On average, the students from group one
had the clearest understanding of White privilege and did not conflate it with socioeconomic status. Students in group two expressed an understanding of the term, but
often brought economic status into the equation, signaling that perhaps they did not
truly understand the essence of White privilege. Students in group three denied its
existence or believed that it was only true for White people of a certain economic
status.
Affirmative action. Affirmative action is defined as policies aimed at
increasing diversity at institutions by giving an advantage to candidates from
underrepresented social groups (Miller, 2019). In the discussion about White
privilege, many students provided answers that demonstrated their belief in the
existence of White privilege, and that they themselves were beneficiaries. However,
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when students were asked directly about affirmative action, their commitment to
taking action to negate their own privilege began to diminish. Many students were
able to understand why affirmative action was needed, but they struggled with the
belief that it was totally fair. Several participants shared that if there were two highly
qualified candidates of equal ability, then choosing a non-White candidate over a
White candidate because of their race would be acceptable. Others intimated that the
best candidate should get the job regardless of race. Hannah explained:
But if you know that they're not as good of a candidate for that position or
whatever, as someone else, but you just take pity on them because of what
they've been going through, I think that's a problem.
Meredith, from group one, admitted that affirmative action was a good idea, but
expressed her own frustration with a system she felt had previously excluded her:
I feel like it needs to be, like monitored, and kind of, you know, only put in
place to a certain extent, because I've seen…friends of mine get scholarships
that I didn't get just because they're a minority. And even though like, we're
kind of in the same financial belt, like we're kind of in the same GPA, all this
other stuff. And I think there probably is a better way of doing it.
Susan was able to vocalize the dichotomy that many students expressed feeling:
I think it can be hard to say, yeah, we have to have affirmative action and give
them an advantage, because I think that can promote reverse racism. And, but
at the same time, I do think it's important that because you've been at this, at a
disadvantage for so long, and they are still at a disadvantage, it's important to
give them those opportunities.
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Overall, many students were willing to agree that Black people are systemically
disadvantaged while White people experience privilege based on their race, but they
were hesitant to give away the advantages they possessed. The disconnect in this
situation implied that students may have an understanding of racism in America and
even empathy for people of color, but when it comes to taking steps toward
promoting equity, they may have a difficult time surrendering their advantages.
White supremacy. White supremacy is described as a system of dominance in
which White people control the economic, political and cultural systems (Gibbons,
2018). Students from groups one and two shared their belief that White Supremacy
exists in the United States, and even in the town in which Regional is located, but
many were hesitant to state that it was widespread. Peter said, “I don't think I would
say it's widely, I would say, the more extreme people are the loudest, and so it seems
to be very prevalent in our society.” This view was compounded by the belief that it
was unlikely there were any White Supremacists at Regional University. Jack
claimed, “I don't think I see it at Regional. I don't think there'd be anybody at
Regional that’s a White Supremacist.” While these students vehemently disagreed
with the idea that White people were superior to Black people, or any race, they were
unable to recognize how White Supremacy exists in the systemic structures of
American society; instead, they pinned White Supremacy solely on the extreme
racists.
Students in group three broke with the norm of groups one and two by
claiming that it was rare for White Supremacy to exist in the United States. Elliot
said it was more common in “prisons” where gangs were in charge. Benjamin
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viewed it as a “historical term” since their current existence was rare. While most
participants from group three were willing to deny the existence of White supremacy
to a certain degree, Wilson went as far as defending White Supremacists groups, and
even claiming they were not White Supremacists. Wilson began to discuss the events
in Charlottesville, Virginia where the Ku Klux Klan clashed with those protesting the
existence of a Confederate statue. Wilson said:
The Klan is just a bunch of people who decided - let’s just talk about stuff.
We got a little bit of a campfire going on, let’s just talk about things and shoot
the bull for a little bit. And once the, well in the instance of Charlottesville
they decided to go to Charlottesville, protest the statue being torn down, and
just hang out basically. Then the counter protesters came, caused a huge
ruckus. And of course, the Klan got blamed because of their previous history
in the 1920s through the 1930s.
Wilson went on to discuss that the Klan was misunderstood, even in the 1920s and
1930s:
…the 20s to 30s whenever there was a very ineffective police force in
America, and somebody needed to help protect people. They just happened to
be wrong sometimes on who they were prosecuting. And during the 1960s
and 70s when they were much less extreme and not nearly as violent, they just
were disgruntled by a lot of the extreme, of all the actions they viewed as
extreme. Now the modern day one, again, they just don't do too much.
They’re just basically a social, a literal social group, with no over overarching
message of violent tendencies.
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The words expressed in this section of the interview were disturbing, as they
represented a viewpoint that other students may also carry. The justification of the
Klan was on the most extreme end of defending White Supremacy while also
claiming it did not exist; however, it is possible that other students would agree with
his sentiments, but chose not speak up because of the offensive nature of supporting
the Klan.
Future Responsibility
The final portion of the interview asked various questions pertaining to how
students project their views onto their future. Many participants discussed the need
for change although they remained uncertain about how it could be achieved. Their
views were seen through the lens of how they would respond to current issues, and
how they believed they would move social justice forward in the future.
Class at Regional. Considering the topics discussed throughout the
interview, participants were asked if they thought Regional should require a class
focused on social and/or racial justice. Many students thought it would be good to
offer the course, but did not think it should be a required course; they shared that
many students already had a full course load and that students might not take it
seriously if they were forced to take the course. Peter believed it should be woven
throughout the curriculum, for fear that making it one course would “make it feel
more like a box being checked over like, actually being able to integrate that into our
entire curriculum.” Others liked the idea of requiring a class and thought it would be
beneficial for those coming into Regional with little to no prior exposure to the topics.
Finally, students in group three did not think it was something Regional should
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require, unless it was a class focused on “all races” as Lisa said. Throughout the
interview, students in groups one and two continuously cited the existence of White
privilege, the injustices committed against the Black community, and even the
prevalence of White Supremacy, but were hesitant when asked to make a personal
sacrifice. This was evident in their lack of enthusiasm for a course that may require
them to take extra credit hours or replace another course offering. Students like Peter
presented an understanding of the dangers of offering one course to be a catch all for
topics related to racial or social justice. However, he did not seem to think through
why his current course offerings were not already embedding a more racially and
culturally diverse curriculum.
Education on racial justice. Students reported that they educated themselves
more on racial issues since the murders of George Floyd, Ahmaud Arbery, and
Breonna Taylor as well as the events surrounding their deaths last spring. The
increased research and/or interest in the topic was true for students in all three groups.
Additionally, social media, faculty/staff, and friends were the primary sources of
education regarding this topic, with social media being the most frequently mentioned
by far. Hannah utilized social media to find her information, but only articles posted
by friends she trusted: “Definitely my own research. I have had a lot of people on my
social media, you know, posting articles and things that I've been able to read and
videos.”
Jack utilized Twitter or the news feed app that is curated for him by Apple.
These types of apps utilize algorithms to show users what they think will keep them
on the site, or what their advertisers want them to see. Curated media may contribute
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to bias as the top results often shape the opinions of its users (Kulshrestha, Eslami,
Messias, Zafar, Ghosh, Gummadi & Karahalios, 2018). Benjamin (from group three)
provided an example of how curated media can affect one’s view of a particular topic.
He discussed an issue he had with a comment made during chapel:
[Someone] asked for prayers for Jacob Blake. Which I mean, I don't mind
praying for anybody. But you know, if we're gonna pray for somebody like
Jacob Blake, I certainly hope that, you know, they would at least say
something about maybe something about Cannon Hinnant at least.
Benjamin referenced Jacob Blake, a Black man who was shot seven times in the back
by police officers responding to a domestic disturbance (Morales, 2020). He
compared this incident to the murder of a White five-year-old boy (Cannon) by a
Black man in North Carolina (Voytko, 2020). Cannon’s murderer was found and
arrested a day after the shooting, but some people believed there was racial bias in the
under reporting of Hinnant’s story by the national media as it occurred around the
same time as the Jacob Blake incident (Voytko, 2020). While the two incidents have
very little in common, it speaks to the power of curated media posts, and the need to
vet information thoroughly.
Confederate statue. Amid increased coverage of the BLM movement and
the murders of George Floyd, Breonna Taylor, and Ahmaud Arbery, the Confederate
statue near Regional’s campus was the site of protests throughout the summer and
leading into the fall semester. Students were asked about their thoughts, how they
would handle the situation, and if they believed the University should take action.
There was an uncertainty for some students, particularly from those in group two.
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Some participants, like Peter, felt that it was important to “fight for the things that we
believe in.” Others viewed the presence of the statue as intimidating to students of
color and believed it should be taken down. However, when participants were asked
about the University’s obligation to respond, many, regardless of their group,
acknowledged the delicate situation the administration was facing and how any
response would alienate some students. Lisa, from group three, said:
But I really don't think that it's in Regional's hands. And so, I think it's kind of
a messy issue for them to take a stance on either side. And so, I mean, I don't
think they really said anything about it. So, I think that that is kind of a smart
move.
Jack, from group two, said:
It's a little sticky situation. Because I feel like if Regional makes one decision
on whether we should keep it or get rid of it, they're gonna lose part of their
student population. Because I mean, there are some people that disagree with
whatever decision they make. And so, if they feel very strongly one way, then
I think they should [say something], but also I don't know if like, for the future
of the university will be the best thing to do.
Finally, Meredith, from group one, said:
I really don't envy anybody at administration right now. Because I think there
are a lot of like, really touchy things going on. With a lot like you can't, you're
not gonna have any decision that pleases everybody right now.
Students from every group understood the difficult situation the administration at
Regional was facing, but many of them did not believe it was the responsibility of the
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University to take a stand, even if they believed the existence of the statue was
offensive. Students were unable to identify the privilege they experienced by being
able to make the separation between believing something is wrong and having the
freedom to ignore it because taking a stand could be harmful. Again, an
unwillingness to sacrifice their own comfort for the safety and security of people of
color was evident.
Personal Future. Finally, students were asked about whether they would be
involved with social or racial justice in their own future. Students in groups one and
two reported that they see themselves being involved with social and/or racial justice
in some capacity either professionally, personally, or both once they graduate college
and enter the work force full time. Meredith said:
And I think as someone who has been educated and who is aware and who is
constantly seeking more knowledge and more ways to become like, anti-racist
and stuff like that, like, I feel like it's my duty, and it's my, like, responsibility
to, you know, try and educate other people and try and like move forward in
that process.
Many reported similar sentiments about their responsibility to help move society
forward, but they also reported uncertainty at what that would look like.
All four of the students in group three stated that they do not see themselves
advocating for racial justice in their jobs or personal lives. These students believed it
would not be part of their future because they did not see it as an issue presently.
Wilson, who reported a desire to be a lawyer, said: “I don't see social justice being a
huge issue for me, considering I never make it a huge issue. I don't particularly like
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dealing with social justice…because it tends to divide and split rather than unify.”
Elliot, who desires to be a youth pastor, said, “…in my line of work, depending on
where I am, it's less likely to be an issue.”
The diverse viewpoints represented in these interviews identified the
importance of understanding that every student’s needs are unique. In order to come
alongside students who desire to grow in their understanding of racial justice,
administrators, faculty, and staff must take these unique perspectives into account.
The final chapter will provide a comprehensive overview of the first four chapters
and a series of themes found in these interviews. The themes may assist
administrators in developing a plan for educating White students at Christian
universities on their responsibility to engage in matters of racial justice.
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Chapter V: Discussion, Implications, and Recommendations
Overview
The purpose of this study was to explore the racial attitudes and lived
experiences of White students at a CCCU institution. More specifically, how White
students’ racial attitudes toward Black people have been shaped by their lived
experiences. In order to understand this issue more completely, the researcher
focused on participants past experiences, present interactions, and their future plans
related to racial and social justice. Students were then categorized based on their
current racial attitudes toward Black people. The categories identified included:
educated, novice, and denier. These categories serve as windows into the racial
attitudes of White students on this particular campus and speak to the diversity of
viewpoints that can be held even at an institution focused on Christian ideals.
The need for universities to understand how to educate their White students
about race and racism is paramount. This need is perhaps even more important at
Christian universities considering the rise of Christian Nationalism and the harmful
effects it can have on Black people in particular (Perry, Whitehead, & Davis, 2019).
Additionally, research indicated that White students at CCCU institutions were less
likely to socialize with people of color. A lack of interaction with people of color
could make it more difficult for White people to accept the existence of White
privilege. (Schreiner & Kim, 2011). These pitfalls for White students stand contrary
to the espoused beliefs of the CCCU, to advocate for the “God-given dignity of every
person” (CCCU, 2019 para. 2). The hope is that this mission rings true for each
institution in the CCCU, in both word and action. This study aimed to understand the
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racial attitudes of White students to provide a more acute depiction of topics related
to race. Identifying gaps in the education of White students can encourage a more
concerted effort toward actualizing the words of the CCCU into reality.
The CCCU was formed to meet the growing political challenges to Christian
ideals with a more unified focus for Christian higher education (CCCU, 2019). As
outlined in the literature review, Christians have played a large role in both
supporting and thwarting the aims of racism throughout American history. Christians
stood on both sides of Plessy v. Ferguson, Brown v. Board of Education, and even
more modern cases like Parents Involved in Community Schools v. Seattle School
District No. 1 et al. (Garces, 2013; Span, 2015). These cases fought for or against
segregation in the schools, and the influence of Christians was vital in each ruling.
The CCCU can provide Christian institutions the legislative influence to right
previous wrongs by presenting a unified front that truly honors people of color in the
United States.
Black student enrollment in college, even Christian colleges, is on the rise, but
there are still disparities that must be addressed (Espinosa, et al., 2019; Longman,
2017). A disproportionate number of students of color enroll in two-year colleges
and for-profit universities (Espinosa, et al., 2019). While these universities are
valuable and appropriate for many students, they result in lower lifetime earnings
when compared to non-profit four-year institutions (Espinosa, et al., 2019). Other
disparities in higher education include faculty, staff, and board of directors that
remain disproportionately White (Longman, 2017). College students look to their
professors for mentorship, and their views are largely shaped by those that stand at
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the front of their classroom (Hunt & Davignon, 2016). It is important to continue
fighting racial and ethnic inequality in professorships by seeking to hire more people
of color in key positions. One way to garner additional support for more equitable
hiring practices is to educate White students on the positive implications of hiring a
more racially and/or ethnically diverse faculty. The current study identified a need
for students to talk about these issues more openly to feel comfortable making it a
part of their regular discourse. Faculty and staff of color can play a key part in
ensuring those conversations happen, but they cannot carry that burden alone on a
university campus.
Students of color at predominately White institutions are also often faced with
carrying the burden of educating White students about issues related to race. This is
unfair to students of color who should be able to focus on their education. Instead,
they are unfairly faced with a decision to fight continued injustices or ignore them.
Some choose to protest these injustices, such as: low numbers of Black faculty and
administration, dress codes aimed at oppressing Black people, and a curriculum
focused on White European dominance (Reynolds & Mayweather, 2017).
Additionally, many students of color experience predominately White campuses as
hostile, largely in part due to their White peers’ insensitivity, ignorance, or overtly
racist actions (Boatright-Horowitz et al., 2013; Edvalson, 2013). Despite progress,
students of color still experience various types of racism across university campuses,
and this study revealed one possible spectrum of beliefs among White students at a
Christian university. The term colorblind racism may not be acceptable in educated
circles, but the phenomenon is still practiced by those that ignore White privilege
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(Bonilla-Silva, 2015, Bowser, 2017). Unconscious bias, cultural racism, and
microaggressions are ignored by White people that choose to deny their privilege,
thereby contributing to people of color experiencing racism in its various forms. This
type of ignorance should not be acceptable at a Christian university, particularly one
that follows the tenets of the CCCU; however, too often Christianity and racism are
entangled.
Some White Evangelicals continue to believe that Christians in America are
facing more discrimination than Black people (Jones et al., 2018). Additionally, a
portion believes that reverse discrimination against White people is more serious than
the discrimination experienced by people of color in the United States (Jones et al.,
2018). These beliefs combined with overwhelming evangelical support for former
President Donald Trump (Margolis, 2019) highlight a need for educating Christians
on topics related to race and racism. Helping Christians understand the tenets of
White racial identity theory (Helms, 1993) and the theory of self-authorship (Baxter
Magolda, 2001) can contribute to their education.
White racial identity theory and the theory of self-authorship formed the
theoretical foundation of this study and were used to categorize students based on
their perceived racial attitudes. The researcher interviewed White students (age 1824) at one university who had lived on campus for at least one year. This
phenomenological study utilized interviews and document analysis to explore White
students’ racial attitudes at a CCCU institution. Consistent with Baxter Magolda’s
and Helms’ theories, students were at different places on the continuum of
understanding race in America, but their similarity in their thought processes allowed
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for the grouping into three categories: educated, novice, and denier. Themes emerged
in these groups including lack of discussion about race, greater interest in the topic
due to recent events, denial of the prevalence of White Supremacy, and perhaps most
importantly, a hesitance to truly sacrifice in order to fight systemic racism. These
themes can shed light on how to approach educating White students on CCCU
campuses.
Discussion
The purpose of this qualitative, phenomenological study was to explore the
racial attitudes of White students at a CCCU institution. In order to focus on this
purpose, the researcher developed two main research questions:
R1) What are the lived experiences of 18-24-year-old, White, non-first year,
residential students attending a CCCU institution in the United States as they pertain
to Black people?
R2) How have students’ lived experiences affected their current relationships,
attitudes, and beliefs about Black people at their institution and in their community?
Several themes expressed by participants shed light on their current racial attitudes
and had implications for educating students on how to improve their understanding
and awareness of race related issues.
Increased curiosity yet stagnant discussion. White students expressed a
desire to learn more about race relations as a result of the murders of George Floyd,
Ahmaud Arbery, and Breonna Taylor. These injustices sparked something in many
participants, and pushed them to investigate systemic racism, police brutality, and
White privilege more than ever before. Despite this increased interest, students were
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uncertain and/or unwilling to engage in discussions about the topic with friends or
family. This hesitation was largely due to their inexperience discussing issues related
to race, and their fear of being ostracized for disagreeing with those closest to them.
Participants being forced to reconcile with race relations at this age spoke to
the lack of conversation that their families had about race and racism when they were
young. Many reported that their families cited platitudes about equality or expressed
a belief that racism was not as bad as it used to be. These types of conversations are
supported by other research where people expressed the idea that racism, prejudice,
and discrimination were a thing of the past, or sequestered to the extremes of our
society (Boatright-Horowitz et al., 2013; Cabrera & Corces-Zimmerman, 2017;
Edwards, 2017). Interest in race relations has climbed steadily as acts of police
brutality have made national headlines and scholars have attempted to make sense of
the biases surrounding these atrocities (DiAngelo, 2018; Edwards, 2017). Interest in
race relations has also led to an increased level of multicultural education in schools;
however, without meaningful cross race interactions, many White people are left
insulated from the realities of White privilege (Gibbons, 2018; Iseminger, 2020; Ming
Lui, 2017). To capitalize on students’ increased awareness and interest in the topic of
race relations, educators must have honest and frequent discussions with their
students about systemic racism in the United States. Participants in this study
reported that many of their professors avoided discussing current racialized topics in
favor of sticking to the syllabus. However, considering the important role faculty
play in the lives of their students (Hunt & Davignon, 2016), it is paramount that they
use that platform to fight for equity and explain its importance. Doing so can
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normalize conversations about race, which in turn can help White students feel more
comfortable discussing major issues with their friends and family.
Conservative politics. Conservative political views were frequently viewed
negatively by participants. Students held the terms Republican, conservative, and
racist as synonyms when they discussed their friend’s or family’s political leanings.
Typically, White students at a Christian university would be seen as a conservative
population, so it was surprising to hear this equation of conservative politics and
racism. However, the racist actions previously cited of former President Donald
Trump (Margolis, 2019; Spencer & Stolberg, 2017), a member of the Republican
party, possibly played a role in this association for college students. There is a
historical precedent for conservative politics being held in conjunction with racism, as
conservative Evangelicals have often felt that the topic of race relations was part of
the liberal agenda (Iseminger, 2020). Additionally, many conservative churches
today refuse to broach race from the pulpit, which may embolden parishioners to
deny the existence of White privilege (Iseminger, 2020). Participants in this study
did not speak directly to how they felt Christianity and conservative politics
coincided, but the ties between conservatism and racism were made clear. This
association suggests that Christian universities must actively work to disentangle
themselves from the portion of conservative politics tied to racist thought.
Racist no more. All participants denied being racist. Despite this assertion,
those in group three (denier) continually expressed racist ideals, refused to
acknowledge the existence of White privilege, and believed that being less racist than
previous generations was adequate. The idea that we live in a post-racial society is
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not new (Boatright-Horowitz et al., 2013; Cabrera & Corces-Zimmerman, 2017);
however, faced with the injustices of George Floyd, Ahmaud Arbery, and Breonna
Taylor, it is difficult to understand a complete denial of systemic racism. White
privilege allows these students to continue believing that institutional racism does not
exist (DiAngelo, 2018; Edwards, 2017). Their denial of its existence means
educating them on the unjust systems in the United States will be difficult, but the
endeavor is timely and extremely important.
Colorblind. Just as all participants denied being racist, they also asserted that
the term colorblind was illegitimate. Even students in group three (denier)
recognized that refusing to see someone’s skin color was a disservice to their
personhood and doing so involved a level of ignorance with which they were
uncomfortable. However, as participants discussed equality, they used verbiage that
supported a colorblind ideology. Students used the individual level to ignore the
group level (race) by saying things like we are all different, or they used the universal
level (personhood) to ignore the group level (race) by saying things similar to people
are people (Edwards, 2017). These ideals do not sound damaging in and of
themselves; but when used to ignore the cultural or racial identity of a person they
become problematic (Bonilla-Silva, 2015; Bowser, 2017; Soble et al., 2011).
Teaching students to recognize, celebrate, and speak respectfully about race are
important aspects of rejecting colorblind ideology. Christian universities should not
view colorblindness as a thing of the past, and must actively work to engage students
in ridding it from the discourse.
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White supremacy. Participants did not fully understand White supremacy
and its pervasiveness in society. White supremacy was viewed as an extremist group
rather than a means to support the systemic advantages White people experience in
the United States. Participants equated White supremacy with individual bigotry.
However, the more prevalent form is through systemic racism. White supremacy
refers to a “universal operating system that relies on entrenched patterns and practices
to consistently disadvantage people of color and privilege white [people]” (Smith,
2020, para. 5). A refusal to acknowledge how White supremacy has led to our
current racist systems means real change will continue to be out of reach. Students
need to receive education on the depths of America’s racist foundations in order to
truly understand the prevalence of White supremacy.
Refusal to sacrifice. Part of establishing a positive White racial identity is
accepting one’s privilege. Upon acceptance, that privilege can be used to support
people of color (Helms, 1993). Many participants in this study acknowledged the
existence of White privilege, saw how they benefited from it, and claimed that they
wanted to fight against it. However, when pressed on certain issues, even students in
group one (educated) expressed a resistance to sacrifice in order to negate the
systemic advantages of their own privilege. Resistance often took the form of
expressing a lack of fairness if people of color were given too many advantages.
Distaste for affirmative action accompanied this belief as well. Ultimately,
participants were unable to identify that their own actions, or inactions, play a crucial
part in upholding the racist systems that permeate American society (Edwards, 2017;
Smith, 2020; Tisby, 2019). When pressed into action, participants realized their
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advantages as a White person would be difficult to sacrifice. In some cases,
participants believed that a relieving of their own privilege would be a form of
oppression, or reverse racism as some claimed. Discussing systemic racism and
White privilege is an important part of educating students on issues related to racism,
but pressing them to fight for change and take action that can lead to true equity is a
crucial next step.
Recommendations
This study revealed a range of racial attitudes at this CCCU institution. To
engage students that fall into each group (educated, novice, deniers), it is vital that the
institution adopts a comprehensive approach to addressing racial justice, including
educating their student body on the issues. Whether a student is farther along in their
journey or just beginning, there is no end to educating oneself about racial justice and
seeking to change the embedded systems in the United States. The following are a
list of suggestions for this university to implement as they seek to develop students
with positive racial attitudes.
Assess the formal and hidden curriculum. The formal curriculum is the
lifeblood of academics at a university. The formal curriculum are the courses offered
and the content presented in those courses (Iseminger, 2020). Each university
handles additions to the curriculum differently. Regardless of the process, it is
important for deans to scrutinize their course offerings in order to understand where
opportunities exist to diversify the viewpoints being offered. The Anglo-Saxon
perspective is still the dominant lens through which students are taught to view reality
(Baugh, 2019; Salazar, Norton & Tuitt, 2009). Sensoy and DiAngelo (2017) wrote,
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“White-oriented and -led institutions reproduce Whiteness through their curriculum,
culture, demography, symbols, and traditions, while they simultaneously pass as
neutral spaces free of race and racialized perspectives” (p. 560). To avoid
perpetuating Euro-centrism, universities must diversify their offerings and create
pathways for students to include these courses as part of their required coursework.
Offering these courses solely as electives rather than as part of general education
requirements makes engaging with diverse perspectives more difficult. In addition to
creating additional courses, faculty must be challenged to incorporate diverse
perspectives into their current courses (Guadalupe-Diaz, Rincon, & Rutter, 2017).
Students across the country have already begun the process of challenging Eurocentric curriculum structures, so professors and universities as a whole must heed that
challenge and examine their syllabi (Guadalupe-Diaz et al., 2017). Although doing
so may require outside consultants to assess and properly train faculty to create more
inclusive curriculum, it is vital to diversify the Euro-centric perspectives on which
many universities focus (Guadalupe-Diaz et al., 2017). Challenges to the current
curriculum will not come without some resistance from faculty. However, this
resistance can be minimized with a comprehensive approach that includes a
commitment from the entire university.
In this research, students were asked if they felt a course focusing on racial
justice should be required of all students enrolled at the university. The majority of
participants answered “no” for a variety of reasons. Adding a required course for
students looking to graduate quickly is a difficult proposition regardless of the
positive outcomes of the course. Can a university replace an already required course
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with one focused on racial justice? Or can racial justice be incorporated into the
Freshmen Year Experience courses taught around the country? These are both viable
options, and research has shown the positive effects of requiring diversity related
courses, not just on a student’s racial attitude, but their moral development as well
(Parker et al., 2016). Racial and social justice-focused courses have proven to be a
curricular strategy that helps students develop a greater ability to account for the
shared interests of those around them (Parker et al., 2016). The content of these
courses may be repetitive for those coming into college with a more developed
understanding of race relations, such as those in group one of this study. However, a
required course offers an opportunity for those students to be co-teachers and utilize
their peer-to-peer influence to instruct their colleagues who may have rarely been
exposed to ideas such as White privilege. Additionally, this type of course would
provide an opportunity for students to create a racial identity journal. A racial
identity journal utilizes writing prompts to challenge students to think critically about
their race. Understanding Whiteness is difficult in the context of a society that
normalizes it, so providing a space for White students to think about what it means to
be White could prove invaluable (Helms, 1993).
In addition to diversifying course and curriculum offerings, universities
should also hire more racially and ethnically diverse faculty and staff. Faculty at
CCCU institutions are not just primarily White, but are disproportionately White
compared to student populations (Longman, 2017). Sensoy and DiAngelo (2017)
argue that calls to diversify faculty have long been lip-service. Universities must take
intentional action at each phase of the hiring process to prioritize diversity.
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Intentional action includes creating a job description free of coded language,
deliberately creating hiring committees with those that have an expertise in racial
equity, expecting evidence of diversity literacy from every applicant, meaningfully
incorporating diversity into interview questions, and attending to the reality of
implicit bias (Sensoy & DiAngelo, 2017). Diversifying faculty and staff can no
longer be an unattainable goal. Universities must take concrete steps to ensure that
this goal is met, and then take the necessary steps to support those faculty and staff
who work at a predominately White institution.
Combining curriculum changes with diversifying the faculty will assist
students in groups one and two with their education and will help them to actualize
their understanding of race relations in a more meaningful context. Deepening their
understanding will move them from the Pseudo-Independence stage to the Immersion
stage, or the Immersion stage to the Autonomy stage of Helms’ (1993) White racial
identity theory. Students in group three will benefit by stepping out of the Eurocentric viewpoint that they have likely been taught for most of their lives.
Engagement in a more diverse curriculum could be the impetus that moves them from
the Contact stage of Helms’ (1993) White racial identity theory to the Disintegration
stage.
Universities must also address the hidden curriculum present at their
institutions. Iseminger (2020) describes the hidden curriculum in four ways: “1)
unofficial expectations or implicit but expected messages 2) unintended learning
outcomes or messages 3) implicit messages arising from the structure of schooling 4)
created by the students (students and teachers have different ideas about what is
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necessary)” (p. 3). Addressing the hidden curriculum begins with assessment which
may require interviews at all levels to decipher what students, faculty, and
administration believe is implicitly taught at the university. Participants in this study
cited a hesitation from faculty to address race relations, even when specific issues
were at the forefront of the news cycle. However, the hidden curriculum can also be
uncovered by challenging faculty to engage with their students on topics related to
race, even if it falls outside the bounds of the course calendar. The hidden curriculum
is also present in the actions of student run clubs and organizations sponsored by the
university. These organizations need the experience of university authorities to
challenge them in their guidelines and processes. These challenges should mirror the
values of the university regarding race relations, misunderstandings or negative
reactions to these challenges will reveal how the hidden curriculum has affected
students in these organizations.
Challenge colorblind ideology and White normativity through
experiences. DiAngelo (2018) writes that White people “are centered in all matters
deemed normal, universal, benign, neutral and good” (p. 57). This belief infiltrates
all aspects of a campus. To comprehensively address racial and social justice
education, universities must ensure that racial diversity is considered at all levels and
systems. CCCU institutions can look at their chapel experiences. Racially diverse
speakers should be recruited. The people of color that speak to students should not be
asked to exclusively speak on issues related to race; rather, they should be invited to
speak on a variety of topics. Songs sung in chapel should be scrutinized and
diversified in order to communicate the range of ways to worship through music.
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Diversifying those tasked with planning chapel can ensure different perspectives are
brought to the development of the program.
In addition to chapel, campus events can easily veer into White normativity
when other cultures present on campus are ignored and racism is not recognized
(Iseminger, 2020). Creating campus diversity experiences can contribute to changes
in social justice attitudes and decreased colorblind ideology (Edwards, 2017). These
experiences are important, but using a diversity event once a semester to meet a
requirement is not enough. All events should be considered from a diversity of
perspectives; those planning events must avoid the pitfall of only creating experiences
that they believe meet the needs of the most people. This can contribute to White
normativity, particularly at predominately White institutions.
Another key area Christian universities should study is their small group
programs (Bible studies). Small groups are fertile ground for confronting difficult
issues related to race because they provide a more intimate setting for students of
color to share their struggles on campus; simultaneously, White students can learn to
empathize with those students. If done well, these groups also provide a space for
White students to ask questions without fear of judgement as they learn how racial
justice and Biblical justice intertwine. To reach students in group three, these smaller
settings are crucial in order to foster a willingness to engage in topics they may
otherwise ignore. Students in group one could make exceptional group leaders due to
their strong baseline of knowledge in the field of racial justice. Students in group two
would likely be the greatest beneficiaries of these groups as they learn to become
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more comfortable discussing these issues while also beginning to understand how
racial justice affects their faith.
Address race and racism directly. Change on a campus requires that
administration, faculty, and students overcome fears of addressing race and racism
directly. The University researched for this study had a history of refusing to
comment on issues related to race and racism. The institution’s motivation likely
stemmed from a desire to keep a predominately White community and donors
satisfied, but this type of stance cannot be tolerated. Christian universities have a
responsibility to uphold the tenets of justice for all, particularly the oppressed. As
such, training students in how to support racial and social justice should be at the
forefront of their missions.
In order to progress, administrative leaders must proactively speak out against
racism and lend their voice to those being oppressed. It also requires faculty to
engage their students in these discussions, not just when the national headlines call
for it, but consistently in how they develop their curriculum (Baugh, 2019; Salazar et
al., 2009). Faculty should be trained on how to have these conversations sensitively
and how to respond when a student, or another faculty member, is insensitive; further,
faculty must continue to educate themselves on these topics if they hope to be
advocates for racial justice.
Finally, universities must include discussions of race and racism in their
student staff training. Resident assistants, student government officials, campus
activity members, and many other campus leaders should be trained on how to
navigate these discussions; they should be expected to take a stand against racism

122

when they see it in their residence halls or at their events. Promoting racial justice
requires a commitment from all those involved in the life of a university.
Decrease fear. Finally, throughout this study, students referenced a fear of
discussing racialized topics with their friends and family. Students feared that they
would be shunned by their friends, discarded by their family, or simply laughed at by
those they love. To fight this fear, university campuses must work to normalize
discussing race and racism. Institutions must apologize and own the mistakes that are
made by faculty, staff, and administration regarding race relations. The fear of
discussing race referenced by participants in this study was often motivated by not
wanting to say the wrong thing; therefore, normalizing mistakes and showing students
how to move forward afterward is essential to giving them the courage to continue.
Mistakes should still be met with consequences, but each situation can provide a
learning opportunity for all those involved. The university must also commit to the
continued education of all constituents regarding racial and social justice.
Professional development and faculty training intentionally focused on the
development of positive racial attitudes can demonstrate to students that the
university takes these issues seriously. In order for students from all three groups to
continue their own racial attitude development, the racial attitudes of those that
influence them at the university must be a priority.
Future Research
This research study addressed several topics that may spark future research.
First, participants mentioned the use of social media as their main source of
information for race-related incidents. Although the pitfalls of this approach were
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mentioned briefly in this study, understanding how students engage with social
media, from the sources of the articles, and the authors of the posts could provide
insight into the effects of social media on race relations. Additionally, several
students mentioned posting on social media as a form of activism. As social media
continues to infiltrate portions of society, it could be beneficial to understand whether
posting on social media equates to racial justice activism offline as well.
One of the surprises this study uncovered was that many students reported
that their professors did not engage in discussions about race and racism in their
classes. Students in sociology or other related fields reported the topic coming up
more frequently. Outside of those fields however, there was little conversation about
race. Research with college professors regarding willingness to openly discuss race
in the classroom could be informative. Additionally, gauging whether professor’s
practices have changed since the events of spring 2020 would be of interest.
Understanding whether faculty view discussing these issues with students as their
responsibility could also provide insights into the state of academia as it relates to
racial justice.
Participants in this study cited infrequent conversation with their families
about race and racism. Interviewing the families of students that grew up in
predominately White areas to understand why race was not discussed with their
children could be interesting. This type of study could serve as a guide for parents in
the future who hope to educate their children more holistically about race in America.
Finally, this study took place at one CCCU institution. While the study
offered insight into how these particular students felt about race, it did not explicitly
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ask what they thought it meant to be White. A comparative study of White students
at Christian universities and secular universities focusing on what it means to be
White could be of interest. Understanding one’s own Whiteness is key to developing
both a positive racial identity, and eventually a positive racial attitude toward other
races (Helms, 1993).
Positionality After the Research
After conducting this research, I feel more confident discussing race and
racism in the United States. This confidence has helped me to have many difficult
conversations but has not kept me from feeling exposed as I venture into a topic that I
will never fully understand. This realization is reflective of what so many of my
participants reported feeling when talking about race: fear. Along with them, I do not
want to say the wrong thing or speak from the ignorance that I knew as home for so
long. Despite this fear, I continue to forge ahead in having tough conversations. I
now understand that these conversations are necessary, and pale in comparison to the
pain and suffering people of color have endured at the expense of White privilege and
ignorance. This has made me even more passionate about ensuring that White
students at Christian colleges are asked to understand these issues, and to talk about
them with people that are knowledgeable. We all have a part to play in ensuring that
White students contribute to ending racist practices in this country, but Christian
institutions have the resources to ensure that it is a priority. This research has brought
to light many areas in which institutions can improve in educating their White
students about race and racism, but universities must be willing to travel the difficult
path to equity alongside their students to make it a reality.
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Conclusion
This phenomenological study was planned with the goal of understanding the
lived experiences of White students as they related to Black people. The questions
asked in the qualitative format would have been difficult to ascertain in a quantitative
study, as the nuances of race relations are formidable. As such, participants were able
to speak in depth about their past experiences with other races, their current
understanding of race related topics, and their future goals as they relate to racial and
social justice. The themes that emerged from these interviews provided valuable
insights into the varied mindsets and experiences that can exist on a CCCU campus.
White students in this study were pushed to learn more about racial justice
since the murders of George Floyd, Ahmuad Arbery, and Breonna Taylor. This
increased learning has allowed students to shift along the White racial identity scale
provided by Helms (1993) but has not given them the confidence to discuss race and
racism with those closest to them. The difference in opinions is too great in their
minds to engage in a helpful discussion, and they would rather leave their beliefs
unsaid than have them directly challenged.
Participants viewed being politically conservative as a negative trait. This
was a surprise as many would expect students at a Christian university to align with
the Republican party; however, participants repeatedly explained that their
conservative friends were racist or unwilling to engage in these discussions. The
effect that former President Donald Trump has had on the Republican party may have
something to do with this belief, but Iseminger (2020) noted that evangelicals have
historically viewed race relations as part of the liberal agenda.
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The third theme that arose from this study was that all students denied being
racist, even those who repeatedly expressed racist ideals throughout the interview.
Most students viewed themselves as less racist than previous generations. Students in
group three believed that we live in a post-racial society where racism is a relic of the
past. This type of thinking may have been influenced by previous generations. One
participant pointed out that their grandmother did not understand what people of color
were fighting for since she believed their lives were so much better now compared to
when she was younger.
The idea that we live in a post-racial society was accepted by students in
group three, but students across all groups believed that a colorblind ideology was no
longer acceptable. Despite agreeing that refusing to acknowledge a person’s race was
detrimental to them, many participants still presented colorblind ideology in their own
speech. Adages such as we are all equal were commonplace, particularly as they
related to Biblical theology.
The fifth theme focused on the existence and understanding of White
supremacy. Many participants viewed this idea as solely an extremist philosophy,
and failed to see it as a means to support the systemic advantages of White people.
The demonization of the term White supremacy could serve as a detriment to
understanding both systemic racism and White privilege. The system of advantages
supported by White supremacy must be seen as a reality in order to seek the
necessary change for true equity.
Finally, White students in this study did not understand, or refused to accept,
that they might need to make sacrifices in order to negate the systemic advantages of

127

White privilege. Participants had a difficult time accepting affirmative action and
wondered aloud how fair these kinds of policies were to everyone. This also tied into
their lack of understanding regarding their own inaction, and how that continued the
support of racist systems in America today.
Society has reached another crossroads on the journey to racial equity. The
events of 2020 have pushed many White people to a point of no return. They have
seen injustice play out from the highest office in the country to the streets of cities
nationwide, and it is no longer an option to ignore the systemic racism that plagues
the country. They have reached a point where inaction is a form of support for those
who desire to uphold the racist structures supporting White privilege. Since
ignorance can no longer be claimed, White people must decide if they want to fight
for equity or if upholding their privilege is more important. For college students
looking to understand these issues, it can be difficult without guidance. Universities
must take it upon themselves to seriously educate students about racial justice and to
be a part of the fight against inequity. Christian universities, in particular, should
have no qualms with upholding the standards of the Bible to love one another and to
serve the oppressed. The evidence is clear that people of color are oppressed in this
country, and Christian colleges have the opportunity to challenge students to be a part
of a future where that is not the case.
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Figure A1. Immediate College Enrollment of Recent High School Graduates by Race
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Figure A2. Percentage of 18- to 24- Year-Olds Enrolled in College by Race
© 2019, American Council on Education. Reprinted with permission.
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Figure A3. Number of International students Enrolled in American Universities
(Institute of International Education, 2019). Reprinted with permission.

Figure A4. 2016 Electoral Decisions Among White Evangelicals
(Margolis, 2019). Reprinted with permission.
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Appendix B
Survey for Research Study
Thank you for taking the time to complete this brief survey. Jarad Russell is a
doctoral student at Bethel University, and an employee at Regional University
studying the racial attitudes of White students at Christian universities. The purpose
of this survey is to identify students that may be willing to be interviewed about their
experience with other races before and during college. The interviews will take place
via Zoom and will last no more than 1 hour. Participants will remain anonymous
throughout the process, and only the interviewer will have access to their information.
The information gathered in this survey will be used solely for the purposes of this
research study, and will be transferred to a password protected file within 24 hours of
receipt.
1) Name:
2) Email Address:
3) Are you between the ages of 18-24
4) Race:
5) Have you lived on campus for at least one academic year?
6) By checking the box below you agree to be contacted by the researcher via
email for the purposes of this research study.
Agree
7) Please read through the informed consent below and indicate whether or not
you agree to participate.
Consent Form
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You are invited to participate in a study about the racial attitudes of White students at
a Christian institution. I hope to learn about the racial attitudes and lived experiences
of White students as they pertain to their interactions with Black people before and
during their time at college. You were selected as a possible participant in this study
because you are a residential student at a Christian university. This research is being
conducted as part of the requirements to complete a doctoral degree in higher
education at Bethel University.
If you decide to participate, I will contact you to set up an interview via Zoom. A
virtual interview has been chosen in order to protect the student during the COVID19 pandemic. The interview will last no more than one hour. During that time, I will
ask questions about your past experiences with and beliefs about Black people, as
well as your current experiences and beliefs. Additionally, I will ask your thoughts on
the current racial climate in the United States.
The discussion of the current racial climate may include questions about the murder
of Black people by police, and may involve the use of terminology that some find
offensive (White privilege and White supremacy). Participants will not have to
answer questions about these topics if they do not feel comfortable and can end the
interview at any time. Additionally, Regional University has counselling services
available, and the researcher will make referrals if a participant is distressed.
The researcher understands that discussing this sensitive information is personal and
presents a risk to the participant. You do not have to answer any question that you do
not want to, and you may end the interview at any time. The researcher will make
every effort to ensure the safekeeping of your information as detailed below.
If participants would prefer a phone interview rather than a Zoom interview that will
be accommodated at their request.
Any information obtained in connection with this study that can be identified with
you will remain confidential and will be disclosed only with your permission. In any
written reports or publications, no one will be identified or identifiable and only
aggregate data will be presented. Interviews will be recorded on Zoom and stored on
a password protected hard drive. Once the interviews have been transported to the
hard drive, they will be deleted from the Zoom account. Once the audio has been
transcribed the videos will be destroyed erasing them from the hard drive.
Your decision whether or not to participate will not affect your future relations with
Regional University or Bethel University in any way. If you decide to participate,
you are free to discontinue participation at any time without affecting such
relationships.
This research project has been reviewed and approved by Bethel University’s
Institutional Review Board in accordance with Bethel’s Levels of Review for
Research with Humans. It has also been reviewed and approved by Regional
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University’s Institutional Review Board. If you have any questions about the
research and/or research participants’ rights or wish to report a research related
injury, please call Jarad Russell-704-999-9772 or Dr. Jolyn Dahlvig- 705-003-2334.
You will be offered a copy of this form to keep.
You are making a decision whether or not to participate. Your signature indicates that
you have read the information provided above and have decided to participate. You
may withdraw at any time without prejudice after signing this form should you
choose to discontinue participation in this study.
__________________________________
Signature
______________________________
Date
______________________________________________________
Signature of Investigator
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Appendix C
Semi-Structured Interview Questions
Thank you so much for taking the time to meet with me. I want to start by reminding
you of a couple of things about the consent form.
1) If at any point you don’t want to answer a question, you can let me know and
we can move on to the next one. You can also stop the interview at any point
as well.
2) Regardless of how you answer these questions nothing will affect your
standing at Regional, or your relationship with any departments at Regional.
3) My goal in asking these questions is get an honest picture of your views, so
please do not feel any pressure to answer any certain way. The more honest
you are the better it will be for my research.
4) Lastly, everything you say today will be completely confidential. I’ll record
the interview via Zoom, but as soon as its over I’ll delete the video and only
save the audio so I can transcribe it. Once it is transcribed, I delete the audio
recording, and then I will change your name on the transcript so your answers
will not be attached to you in any way. The goal in doing that is to help you
feel comfortable being honest knowing that I’ll be the only person that knows
who said what in all of these interviews.
Demographic Questions
1) Name
2) Age
3) Gender
4) Race
5) Class Standing
6) Religion
7) Campus Involvement
Qualitative Questions
1) Tell me about the first time your parents, or someone important to you, talked
to you about race. How did you feel after that conversation?
2) Were there any messages about Black people you were taught, or maybe
weren’t explicitly said, but you picked up on as a child? Did you grow up
around any Black people, friends neighbors, etc.? Did you have any specific
feelings about Black people in middle and high school? Have those feelings
changed since coming to college?
3) Think about your closest friends, are any of them Black? What do you think
keeps you from having close Black friends? What influence do your friends
have on your thoughts about race and racism?
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4) Do you and your friends interact with Black students often on campus? Do
you think White and Black students in general interact a lot on campus? Why
do you think that is?
5) Do you think you experience this school differently than an average Black
student? How so? OR how might your experience be different than a Black
student’s?
6) Recently race has been in the news a lot with the murders of George Floyd
and Ahmaud Arbery, and the riots across the country. Have you and your
friends talked about these things? How would you describe your views of
these recent events? Do most of your friends share the same views?
Now I’m going to ask some questions about specific terminology that is being
used in our culture today. If you don’t know what something means, then I
will give you a definition and ask your opinions on it.
7) How would you define the term social justice? Do your professors ever
discuss issues related to social justice in class? Do any of those conversations
speak specifically to the relationships between White and Black people? If
no, why do you think they do not discuss it? Do other areas such as Greek
Life, or SLC discuss these issues? Are there social consequences to talking
about social justice on campus?
8) How would you define racism? What do you think of the term “reverse
racism”?
9) How would you define systemic racism? How do you feel when you people
use this term?
10) What comes to mind when you hear the term White privilege? How do you
feel when that term is used? What comes to mind when you hear the term
White supremacy?
11) If I were to say the term color blind regarding race relations what would that
mean to you? Affirmative Action?
12) Have you ever been in a situation where you noticed someone saying or doing
something you believed was racist? How did you respond? How would you
respond if someone said or did something in front of you? Do you think you
have ever done or said something racist? Do you think there is racism on
Regional’s campus?
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13) In your opinion, should a Christian university require students to study social
justice, specifically as it relates to the relationships between White and Black
people, as part of the curriculum? If yes, how? If no, why not?
14) Do you think an average White student at Regional think the same way you do
about racial issues? Are there groups that don’t think like you do? Do you
think your family shares the same views? Are there social pressures not to
believe what you do or to believe it?
15) What are your thoughts about what has been going on with the Confederate
statue near campus? The school’s response?
16) This summer Regional added an office for racial and ethnic relations. What
were your thoughts about that? Do you think it will be a positive or negative
thing for the university?
17) As you look to your own future, do you see racial justice being a part of the
work you will do or your personal life?
18) Has your education been on your own, or via classes? Has it increased since
the events of this past spring? Where do you get your research?
19) Is there anything that you want to add, or that you wished was addressed in
this interview?
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